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INTRODUCTION

The translator’s responsibility is multidimensiondhdeed, it
decides on professional, pragmatic and culturaleissto mention but a
few. It is thus quite natural that Translator Tnagnbe no less crucial a
responsibility. At the moment a student translaeods his four-year
course, he is considered to be ready to practiceegsional translating,
that is to start taking over the profession’s ckargrhis suggests that at
the end of the course he would be deemed to posbkessequired
knowledge and competence for a beginner professioaaslator. This
could be attained only through efficient knowledged competence
acquisition. Furthermore, the extent to which aifegr professional
might develop and progress towards becoming a goadslator is
significantly determined by the knowledge and cotepee he possesses
as a beginner.

Acquiring the required knowledge and competenceasertheless,
not as simple as it may be assumed. The great arnbkinowledge to be
learnt and the specific type of skills to be depeld in a relatively short
period of time explain this belief (Pym, 2002). Tlearning process of a

would-be translator is, thus, quite intense andplem



However, some may judge this statement too demgnttideed, it
is generally believed that learning translationoiwes no more than the
acquisition of one or two foreign languages. Thedidf might be felt, it
should be noted, even among some well-educatedeediphough this
IS not necessarily the way Translation studentsBaina University
themselves think, it is hard to assert that theyfally ready to meet all
the requirements.

We have noticed that students enter the Translatourse with
very little linguistic and cultural knowledge, espdly as far as foreign
languages are concerned. Logically, this low leatls for more adapted
programs. Language programs, in particular, areiqed to elementary
lessons aiming to provide students with the basiguistic knowledge
they lack (Nord, 2000; Gouadec, 2000; Gambier, 2088 this aim is
likely to take a long time to achieve, considerasateount of time and
effort would inevitably shift to language learnirapjectives on the
detriment of the initial objectives of the cour$¥e assume that these
objectives are Translation Competence acquisitiod Bnguistic and

cultural knowledge perfection.
Research Questions

Many questions rise, justifying the need to condilng present

study. These questions are the following:



Do prior linguistic competence and cultural knovgedmake any

difference in what a student acquires, in terms t@nslation

competence, in a given period of time? Or,

o does this knowledge determine the quality and theepof the
translation student’s subsequent learning process?

Are prior linguistic competence and cultural knosge prerequisites

to learning translation? Or,

o lIsit possible to learn languages, their cultures taanslation from
and into these languages simultaneously?

Regarding these questions, what is the preseetatatanslator

training in the Translation Department of Batnauénsity? In other

words:

How is the performance of the Translation Departmein Batna

University under the established students’ selactisystem?

Particularly:

How is the traditionally selected students’ knovwgedt the beginning

of the course? And what do they learn within twotlmee years of

study? More specifically,

o What is the current level of newly selected stustergrior
linguistic knowledge and general culture in the nBtation

Department of Batna University?



o What is the current level of third year studentsanslation

competence in the Translation Department of Batnieysity?

Hypotheses

This work aims at testing the following main hypedles:

Sound prior linguistic and cultural knowledge pnrepthe student for
the translation course. Hence, they bring him lgaanslation better
and faster.

» Without this prior knowledge there is no effectiv@nslation learning.
* Hence, this prior knowledge is a prerequisite fanslation learning

process to attain the course objectives.

» Criteria currently used in Batna Translation Dempent for selecting

translation students are not sufficient.

Objectives

To test our hypotheses, a study comprising a quadéing and a
gualitative part has been conducted in the TraonslaDepartment at
Batna University. Subjects are first and third ystaidents of translation.
The quantitative study attempts to check whethéor dinguistic and
cultural knowledge make any difference in subsetuganslation

learning success. It compares the prior knowledde® different groups



of third year students, selected on the basisrah$lation competence”
criterion. In other words, one group is believechawve more translation
competence than the other.

The qualitative study’s aim is to test the hypo#sethrough the
description of the present state of affairs. Indeedttempts to examine
the established system’s effectiveness, as fartiedersts’ selection is
concerned. This system gives the priority to sttgleinom literary
streams, and is based on Baccalaureate general =me@nforeign
languages grades (see Appendix A).

It addresses two issues. Firstly, it looks at tredue of the
Baccalaureate degree in terms of linguistic commeteand general
culture. This evaluation does not concern the Baoceate degree as
such, but as a unique selection criterion. Hertceyaluates the overall
knowledge standard of first year translation stisiéefore they start the
course. This evaluation involves linguistic compete in Arabic and
English, and general culture. Testing general callaims to improve our
understanding of the general knowledge traits e§@nt-day freshmen.

Secondly, the gualitative study attempts an evilnaif third year
students’ translation competence. This is to seatwludents with no

more than Baccalaureate level could learn withiedtyears.



Scope of the Study

First, this study limits itself to written transiat. The oral one
entails different factors to be investigated, likdening and speaking
skills. These are not similar to those written slation requires.

Secondly, we would like to point out that the gtaive part of this
paper does not aim at providing an accurate evatuaif individual
competence or knowledge. Its goal is rather to lfwoksigns indicating
the general knowledge standard.

Thirdly, it should be mentioned that linguistic coatence and
cultural knowledge are only two aptitudes among ynathers worth
investigating in the same framework. This studysdoet imply that they
are the only prerequisites. Nor does it intendastder all the abilities a
candidate to a translation course needs or needpassess. Cognitive
abilities and affective dispositions are some exXamyt is true that some
literature (Alves ; Vila Real & Rothe-Neves, 20049 well as foreign
translation schools advocate their necessity aegquisite. However,
they lie beyond the scope of this research. Ifoum literature review,
some hints are present, it is for the sake of esipimgy the value and the
complexity of translator training.

Finally, this paper is not expected to provide ecpge description

of the type and amount of knowledge it is deemezks®ary to possess.



This issue might be proposed as further researdie toonducted in the

field.

Limitations of the Study

We remain aware of the multitude of extraneousaldes likely to
alter the effect of previous knowledge on the le®gn process.
Experimental manipulation and randomisation ar&itarin the design
we have chosen. Consequently, students’ motivatswmajal situation,
economic status, physical condition, sex, and aafigsn may influence
their learning. They might influence also theirfpemance at the exams
or the tests constituting this study’s source dada

Nevertheless, it should be noted that if thesealdes might affect
the results of the study, they would similarly affethe student’s
performance in real life conditions. This does nming foreign
translation schools to stop selecting their stuslentthe basis of previous
knowledge criteria.

Furthermore, the present study is not an experinienivhich
variables must be isolated, controlled and mantpdldt is a descriptive
study, which implies dealing with real and authentather than
laboratory settings. Hopefully, the fact of the exfoe of artificiality in

our research proceedings might add to the findingedibility.



Besides, some factors like motivation might be Ieirt turn
positively influenced by prior knowledge. Hencewibuld be an integral
part of the relationship we propose to investigdtefollows that
controlling such a variable would be both hard paohtless.

Anyway, efforts that have been made to account gome

extraneous variables will be explained within thegedures’ sections.

Significance of the Study

Obviously, the study’s findings will lead to recorandations as to
what is needed for positive change to occur. Ithagped that our
recommendations would serve to improve the acaddevel of the
Translation Department of Batna University and helfraining qualified
translators.

The study’s findings are also expected to providsight into
central issues to translation and Translation $8idMore specifically,
we hope to increase awareness concerning some aommoonceptions
like the confusion between learning translation Eaagning languages.

The need to conduct this research is stronglyfiedtialso, by the
lack of research conducted in the field in AlgéAdssani, 2000). Aissani
(2000) states that Algerian graduates in transiation to neighbouring

disciplines, like linguistics, to carry out a resgawork. Besides, when



research is performed in the field, it is generalhger the form of books’
translations. Very little work addressed Transldi@ining issues.

Ideally, this study could also be considered asrdribution to the
literature submitting one of Translator Trainingpests to empirical
study. Moreover, it is hoped that implementing slafion evaluation
instruments, as a research tool, will constitufesa step towards further
exploration of this specific issue in Batha Univigrsat least.

As small size samples, namely no more than 10 sishjeepresent
one of the weaknesses of available field rese&cbzco and Hurtado
Albir, 2001), it is assumed that the relativelygisamples under
investigation will add more scientific value to theesent research.

We would like our work to remain within the expdtias of a
scientific rationale and the principle of origirtglitwo main reasons to

account for the choice of our subject and our nuithayy.

Basic Assumptions

We assume that culture, in its anthropological rdefin (see p.
28), is not systematically taught and tested ineAbn pre-university
language class. This is clear when we examine RlgeBaccalaureate
Exams of the English language. We would find naéirigsof any cultural
knowledge, which implies that teaching it was notfusmdamental

component of the curriculum.
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As will be exposed in the literature review, Chast§1976)
advances that, in order to test it, culture shdwdtaught and tested
systematically (p. 509). Therefore, it was notgiole for this study to
test this kind of knowledge. Any testing of a ramdp acquired
knowledge would be subjective. And as this testwgs meant for
statistical analysis, we settled for considering kind of culture that is
actually and systematically taught. It ¢silture that includes history,
geography and philosophy. The aim was, as mentiaalier, to see
whether or not it had an effect on learning trainsha

We maintain, however, that knowledge of the langigmgulture is
a very important component in a good linguistic petence. Throughout

the literature review, this claim is being suppdrte

Definition of Terms

Culture: throughout this study, this controversial concepis tbeen
attributed more than one definition. Each timerélevant definition will
be determined. Here is a broad description of eadkext’s definition:

- As far as the literature review is concerneds ised to mean “lifeway
of a population” (Oswalt, 1970).

- As to the statistical studyulture refers to academic achievement in

history, geography and philosophy.
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- Regarding the qualitative study, it refers to eyah knowledge: world
news, cinema, geographical and historical inforamgtetc.

Linquistic knowledge and linquistic competence are used

interchangeably to mean the extent and quality ofmmrehension,
writing, grammatical and vocabulary abilities in gaven language.
Speaking and listening are not considered becaasarevconcerned with
written translation.

Learning translation and translation competence acquisitioare also

used to mean the same thing: “learning how to tasa’s

Realia is used in page 56 to refer to objects speaifigrte culture.

Note: Many terms related to translation studies are aitetie study. We
have tried to make sure each first use is follovsd the relevant

definition.
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Chapter One
LITERATURE REVIEW

Introduction

The major hypothesis underlying the present studies that the
more a student possesses linguistic and culturawladge at the
beginning of a translation course, the better lugm@sses in the process
of translation learning and the more qualified pexgive translator he is.
Considerable amount of available literature isteglaeither directly or
indirectly, to this issue (Mounin, 1976; Pym, 2003puadec, 2000;
Gambier, 2000; Hardane, 2000).

The literature review, in its three first partsedits attention to the
actual objectives of translation course in thetlighsome central issues
to translation. These central issues are the Igtiguand the cultural

knowledge the profession requires, the nature afsiation competence
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as opposed to linguistic competence and some aspédranslation’s
problems and responsibilities.

The fourth part of the literature review proposdsiaf account of
the policies some European and Canadian translatbools adopt in
student admission process. Moreover, it exposesvibes of some
translation teachers and scholars concerning tleets®e question. This
description aims to support what our study advaaoelsrecommends.

The fifth part of the review deals with measuringnslation
learning progress. As stated earlier, this studienids to evaluate
translation competence of third year translationdehts. Hence, an
evaluation of their level is needed. This is whyrdical description of
some of the available evaluation methods of studemslations and

Translation Competence measuring instruments septed.

1.1. Linguistic and Cultural Knowledge

1.1.1. Translation and Language

Translation can be considered as an attempt td fuif act of
communication between two linguistic and culturalmenunities. The
difference between languages is basicallyrthgon d’étreof translation.

This section looks at this difference in order &ngsome insight into the
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linguistic task of the translator, and hence, tiipetand amount of

linguistic knowledge he needs to possess.
1.1.1.1. Differences between languages

Instead of discussing the obvious superficial ddfees that exist
between languages and that no one fails to natiseems preferable to
begin by looking at the very depth of things. Imirast to what things
appear to suggest, a word, withite sameinguistic community, does not
represent perfectly the same thing for all peopls.early as the 19
century, Humboldt (1880) goes further to say thatoad is nothing but
what each individual thinks it is. Georges Mouni®%7), explains that
each word is the sum of each individual's persoaatl subjective
experience concerning the object this word reptsseiiherefore,
exchanging words cannot assure a perfect commioncaf an idea
between the members of the same linguistic commuilitis is what

Humboldt (1880) explains in the following words:

“[...] chez celui qui assimile comme chez celui garlp, cette
idée doit sortir de sa propre force intérieureuttoe que le
premier recoit consiste uniquement dans [|'excitatio
harmonique qui le met dans tel ou tel état d’esprit

(p.25)

(see translation 1, Appendix B)
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Obviously, different individuals perceive the sanmverds in different

ways. This is why the same author suggests:

“Les paroles, méme les plus concretes et les pghises, sont
loin d’éveiller les idées, les émotions, les soungermue
présume celui qui les prononce”

(p-25)

(see translation 2, Appendix C)

It is true that an extremist form of this view magise a
controversy as to the extent of probable limitatiom the communicative
capacity of language. However, recent psycholistguiresearch findings
basically agree. They provide considerable evidénag within the same
linguistic community, individual experience and qeption associate
different mental images, from a person to anothwth the same
linguistic sign (Eco, 1997).

It might be concluded, as formulated by Mounin (29%hat each
language is nothing but the sum of its speakemividual experiences,
and hence:

“[...] deux langues [...] N"emmagasinent jamais le méstuck

d’expériences, d'images, de modes de vie et degpeds
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mythes, de conceptions du monde.”

(p. 27)

(see translation 3, Appendix B)

Again, some earlier thinkers like Humboldt (1909)daSchleiermacher
(1813) attained this same conclusion as early aslfi century. The

latter put it as follows:

“[...] chaque langue contient [..Jn systeme de concepts qui,
précisément parce gu’ils se touchent, s’'unisses¢ eomplétent
dans la méme langue, formenh tout dont les differentes
parties ne correspondent a aucune de celles densystles
autres langues. [...] Car méme l'absolument univerbain
gu’il se trouve hors du domaine de la particulaetst éclairé et
coloré par la langue.”

(p.85)

(see translation 4, Appendix B)

What Schleiermacher (1813) callm systeme de concepis a human
being’s or a group of individuals’ systemredative concepts that seek to

reachabsoluteconcepts. In other words, it is a tentative knalgke about
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the world that constantly attempts to reach per@@otordance with
reality. What he means is that the interaction betwthe concepts of the
same language community results inuaique organized mixture or
system of concepts. Humboldt (1909) highlights angarable concept

when he discusses the difference between languages:

“Des langues difféerentes sont donc comme des synesy
chacune exprime le méme concept d’'une maniére urapge,
avec telle ou telle autre détermination concoméanin peu
plus haut ou un peu plus bas sur I'échelle desasiens”

(p. 143)

(see translation 5, Appendix B)

It should be noted that, for Schleiermacher (1818),real object
of translation ighought and its real challenge is this difference between
systems of concepts. To clarify this position hdahfer adds that when

translating:

“[...] jetablis ainsi des correspondances -qui nentspas
coincidences- entre les représentations véhicpgedifferents

langages, entre I'organisation des concepts dakdgues
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différentes.”

(pp. 17-8)

(see translation 6, Appendix B)

Likewise, there is no doubt that this profound eliéince between
the ‘spirits’ of languages is associated with défeces in lexis, syntax,
phonology and style. This difference is at the vamye of the translation
task, and it is what determines the type and amotithe translator’s

required linguistic knowledge.

1.1.2. The Translator’s Linguistic Knowledge

The linguistic knowledge of two or more languagsswhat is
generally thought to be equivalent to the concépibdity to translate In
the next sections, however, evidence will be predidabout the
incorrectness of this received belief. Yet, it nieyuseful to say that this
belief would never exist if linguistic knowledge rge of minor
importance to translation. Still, what is generadjyored is the extent to
which a translator’s linguistic knowledge must leepl.

The translator's task includes, among other thingeep

comprehension of a source text (ST) and the pramlucif a target text
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(TT). What has been so far advanced suggests tbiynd differences
exist between languages. This gives a clear ideathef complex
operations the translator has to carry out. Timessve problem solving,
decision making and responsibility taking. Givensthone can easily
imagine how wide and how subtle the translatomguistic knowledge
should be.

Consequently, a good translator should be more thagood
linguist (Mounin, 1962). All what concerns the lalages on which the
translator works should be of interest to him. Lzemge is a changing
system, as a multitude of factors constantly cbata to its shaping and
reshaping. It is, to borrow Schleiermacher's exgms (1999), “a
historical being”. This implies that the translator’s linguistic kviedge
should extend to include every contributory factar its mode of
functioning. This is in order for him to be abledeeply understand the
source language and effectively produce in thestdemnguage.

Moreover, it should be mentioned that what precedmscerns
both knowledge of the foreign language and thaheftranslator’s native
language. As unexpected as it may seem, the ttarisl@ompetence in

his native language should never be taken for gdant
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1.1.2.1. Knowledge of the native language

It seems obvious that the translator already nmadtes mother
tongue, so all what is left is to work on its petfen through some final
improvements. This is not necessarily the casebé&aet (1966) asserts
that this is an illusion emerging from the fluerveiyh which people speak
their native languages. However, once one triedréov up one’s ideas,
difficulties and hesitations arise, which is intalele to a translator.

The case of Algerian students of translation is nevaore
concerned by this illusion. Although Arabic is cmiesed, in the context
of the Translation university course, as the stiglemative language,
reality is significantly different. Classical Arahiwhich the students must
learn to translate from and into, is not the lamguthey use in everyday
life. This is why the students’ knowledge of Araklwould not be taken at
face value (Hardane, 2000).

In fact, in order to master one’s mother tongues bas to observe
and reflect on linguistic events. Darbelnet (196¢s further to say that
the translator should know his native languageebdttan does a writer.
Indeed, this latter chooses what to write, wheneast the translator
should write is imposed on him. The following quaia illustrates this

perception:
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“Le traducteur ne choisit pas le sujet a traitarelQu’un I'a
déja choisit pour lui, et il ne sait jamais a gegltessources de
la langue d’arrivée il devra faire appel pour rendne pensée
gu’il n’a pas conduite a sa guise mais qu'il re¢oitte faite.”
(p. 5)

(see translation 7, Appendix B)

Similarly, Mounin (1957) quotes two famous Frendtitevs highlighting
this underestimated requirement. The first is MaBm®on (1927) who

wrote in hisCahiers du Sud

“C’est dans sa propre langue que le traducteuvédel plus de

difficultés.”

(p-19)

(see translation 8, Appendix B)

The second is André Gide (1931) in his “Lettre alAnThérive”:

“Un bon traducteur doit bien savoir la langue dmiteur qu'il

traduit,mais mieux encore la sienne propet j'entends par la :

non point étre capable de I'écrire correctemensi@ai
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connaitre les subtilités, les souplesses, leoresss cachees.

(p. 19)

(see translation 9, Appendix B)

1.1.2.2. Knowledge of the foreign language

The simple mastery of the language’s lexis andasynhowever
excellent it may be, is not sufficient to be able translate
(Schleiermacher, 1999, p. 15). The translator isaimvays expected to
translatefrom the foreign language. He might well be asked angfate
into it. This entails that he should be as competenpassible in this
language in order to be able to effectively andrappately write in it.
This belief is also shared by Darbelnet (1966).

Understanding appears as a quite complex task becall the
differences between languages in terms of con@qutsof course, forms.
Hatim and Mason (1990) further explain the diffigul of the

understanding process in the following words:

“[...] it is erroneous to assume that the meaning séntence or
a text is composed of the sum of the meaningsefritiividual

lexical items, so that any attempt to translatiiatlevel is



23

bound to miss important elements of meaning.”

(Pp. 5-6)

Many subtle language-specific elements determiree nreaning and
render understanding even more complex. Word osertence length,
ways of presenting information, stylistic featuesgl meaning carried by
specific sound combinations, are but a few examples

The already mentioned Mounin’s belief (1962) thatranslator
should be more than a good linguist makes sensa wiaeknow that the
translator has to analyse the text to be translatedway comparable to
that of a linguist. Literary translation, in pattiar, offers a wide range of
illustrations. Hence, it strongly shows how a ttatms’s linguistic
knowledge should act. This is due to the fact thatvery specificity of
literature, and especially poetry, is, as is welbkn, language-based.
The value of a text may lie in the ambiguity of dscourse, in the
individuality of its style, in the rhythm underhgnthe choice of its
structures, in the music of the words, in its catresind coherence, and

the list remains open.

1.1.2.3. Textual knowledge

In order to be able not to overlook these textuiess, Christiane

Nord (1999) talks about translational text competencee. what
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translators should know about tektShe explains that this competence

includes:

(a) a profound knowledge of how textual communaativorks;

(b)a good text-production proficiency in the targénguaculture
(linguistic and cultural system);

(c) a good text-analytical proficiency in the sauhnguaculture; and

(d) the ability to compare the norms and convemtiohtextuality of the
source and the target linguacultures (contraséixedompetence).

Nord (1999) explains at this level that:

- competence (a) includes aspectstettual communicationThese

include skills like text production for specific fposes and specific

addressees, text analysis, and strategies andideelsnof information

retrieval.

- and competence (b) is linked to the ability gbeassion. It includes the

ability to use rhetorical devices. These are usedidhieve specific

communicative purposes, like re-writing, re-phrgsisummarizing , and

producing texts for other purposes. Convertingriégy tables, schematic

representations into text, producing written teats the basis of oral

information, and revising deficient texts are othetivities contained in

competence (b).
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1.1.2.4. Communicative competence

Given that translation is all about communicatitnwould be
unacceptable to talk about linguistic competenddaut pointing at the
vital necessity of communicative competence. Gepigeunin (1973)

insists that:

“La traduction n’est difficile que lorsqu’on a apune langue
autrement qu’'en la pratiquant directement en sdonatde
communication.”

(p. 61)

(see translation 10, Appendix C)

The translator's communicative competence theangdmental to assure
the appropriateness of translation acts, and heérecachievement of the

ultimate aim of translation. Hatim and Mason (19883ume that:

“[...] the translator's communicative competence ti@ed to
what is communicatively appropriate in both SL afmd
communities and individual acts of translation rbayevaluated

in terms of their appropriateness to the contexheir use.”

(p. 33)
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1.1.2.5. Controlled linguistic knowledge

Another vital feature of the translator’s requirdohguistic
competence is @&eparate knowledge of the two different linguistic
worlds. In other words, this knowledge should beefiof any sort of
interference. That is to say a perfectly controkedwledge that should
be the result of a complete cognitive and affectnw®lvement. Titone’s

(1995) explanation is clear:

“The linguistic-communicative  competence in  two
languages/cultures becomes an invaluable asset ibrlye
whole human personality is complete in its perfdimea
cognitive and in-depth conscious dimensions, anthesefore
involved in controlling the two communication sys®”

(p. 177)

Inevitably, an uncontrolled knowledge of two langes leads to
interference, which might be disastrous to thediation as well as to
both languages. A constant cognitive effort is thaeded to prevent any
interference to take place. This faculty is an aspéwhat Titone (1995)
callslinguistic awarenessyhich “is nothing else but total self-perception

and total self-contrdél(p. 28).
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On the whole, it should be retained, from all thesuemptions
advanced so far, that the difference between lagegigs far from being
superficial. Mastering a language, even one’s motbague, is hard.
Mastering more than one language is even harder.niastering two
languages in order to be able to translate is farencomplex. Indeed, it
should be systematic, precise, deep, subtle antliotled. The translator
needs to transcend the mere syntactic and lexizapetence to establish
communication between two distinct linguistic waxld

Many other aspects should be characteristic oflihguistic
knowledge. Precise knowledge of the limits of applateness in each
language (communicative competence), mastery dbiaéxeatures and
effective writing devices, awareness of where défees and where
similarities lie, are but some of these aspectaiigt should be clearly
underlined that consciousness of both linguistg&teays as twaeparate
entities is extremely important to translate safehthout distorting the

specificity of any language.

1.1.3. Translation and Culture

Undoubtedly, language is not a purely linguistiditgn It has a
particularly close relationship with all what hasdio with the people who

use it, be it concrete or abstract. That is tovedy culture
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As early as 1813, Schleiermacher states that atnglis at the
same time understanding, thinking and communicatig emphasizes,
however, the act ofinderstandingoecause of its great proximity to the
act of translation. He thinks that the only difiece between translating
and understanding is one of degree. According ioahthor, translating
is a profound act of understanding, since the pyrgaal of translation is
making the target reader understand the source Aextordingly, the
translator needs first to make sure he underst&ndghich is not as
simple a task as it may seem.

The source text, like all kinds of texts, is anitgnbf a very
complex nature. Form, content, aim, function, aststhvalue and all its
traits are the product of a wide range of overlaggactors. These factors
are those involved in determining the choices thatauthor, consciously
or unconsciously, makes. Many of these factors srea way or in
another, a result aulture

Culture is defined in th®xford Advanced Learner’s Dictionary
(2000) as the customs and beliefs, art, way of life and docia
organization of a particular country or groligpp.322-323). Oswalt
(1970) provides a similar definition stating thatis the ‘lifeway of a
populatiori (p.15). This is referred to as the anthropolobaefinition of
culture (Chastain, 1976, p. 388). Although thisrm&bn does not make it

explicit, a group who shares all these very elesieahnot but share an
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intelligible linguistic code. Newmark (1988), oretbther hand, maintains

this point when definingulture He states that it is:

“The way of life and its manifestations that arecyd&r to a
community that uses a particular language as itansieof

expression.”

(p-94)

This definition clearly links between language andture, as it
implies the assumption that one linguistic commusitares necessarily
one culture. Although this statement may be quesbte, it is
undoubtedly justifiable to maintain the close rnelaship it stresses
between language and culture.

Whereas Newmark’'s (1988) definition of culture maves
language as its “means of expression”, some lingelieve that the
relationship between language and culture is farenimate. This view
is referred to as the “Sapir-Whorf hypothesis” aftee two linguists
Edward Sapir and Benjamin Lee Whorf (Trudgill, 1279 holds that it
Is, rather, language that organizes knowledgegoatees experience and
shapes the peoples’ worldview (Trudgill, 1979).adirect consequence,
it shapes culture. Edward Sapir (1956) claims tth@ community’s

language habits largely determine experience. Artds words:
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“No two languages are ever sufficiently simila@ considered
as representing the same social reality. The wadrdg/hich
different societies live are distinct worlds, noénely the same

world with different labels attached.”

(p.69)

Nevertheless, the strongest form of this view isvnaidely
unacceptable, as it implies “ the impossibilityeffiective communication
between the members of different linguistic comrtiaai (De Pedro,
1999, p.458). It also means that people cannottseavorld but from
their native language perspective. This proves grahen considering
that many people achieve a high degree of competand fluency in
foreign languages. Moreover, many translators dodee meaning
appropriately from one language to another. Thightnimply that they
are able to conceptualise meaning independently aofparticular
language systeh{Hatim and Mason, 1990, p. 30).

Juri Lotman (1978), a Russian semiotician, holdamadogous, but
a more moderate, view as to the relation betweeguiage and culture.

He declares that:
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“No language can exist unless it is steeped incibrtext of
culture; and no culture can exist which does notehat its
center, the structure of natural language.”

(pp. 211-2)

This opposes the belief that the relationship betwlanguage and
culture is that of the part to the whole (Torop0@Q The semiotician
Peeter Torop (2000) sees language as one of tkeateemiotic systems
found in a given culture. The “semiotic system”reéers to is any sign
system, such as music, dance, painting and the like

Despite the differences in views as to whether uagg shapes
culture or not, we can maintain Linguistics’ pooftview expressed by

Mounin (1973):

“La linguistique formule cette observation en disaue les
langues ne sont pas des calques universels duaktéré
universelle, mais que chaque langue correspond @ un
organisation particuliere des données de I'expéddmumaine -
gue chaque langue découpe I'expérience non linguesta sa
maniere.”

(p. 61)

(see translation 11, Appendix B)
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Bassnett (1991) holds the same view when she bays‘tanguagq...]
is the heart within the body of culttifp. 14). This close relationship
between language and culture is, in fact, what gjitlee translator’s

cultural knowledge its crucial value.

1.1.4. The Translator’s Cultural Knowledge

Culture is thus what explains and clarifies alnestry mystery in
a foreign language text, including its language #@sdauthor. In other
words, both the language learner and the translated cultural
knowledge tounderstand Schank and Abelson (1977) support this,
saying that: tinderstanding is knowledge basedChastain (1976) states
that:
“The ability to interact with speakers of anotha@nduage depends
not only on language skills but also on compretmnsif cultural
habits and expectations. Understanding a secomguidaye does not
insure understanding the speaker’s actions.”

(p. 383)
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Mounin (1962) claims that:
“Le traducteur ne doit pas se contenter d’étreamlmguiste, il
doit étre un excellent ethnographe: ce qui reveentemander
non seulement qu’il sache tout de la langue qreitinit, mais
aussi du peuple qui se sert de cette langue.”

(p- 50)

(see translation 12, Appendix B)

Therefore, cultural knowledge refers to the knowkedf the way of life
of a linguistic community. This includes every adp@f life: habits,
worldviews, social system, religion, humor, goochmers, clothing, etc.
(Chastain, 1976, 389-92).

Given the particular relationship between culturel danguage,
cultural knowledge is the way for the translator deeply know the
language. Indeed, culture reveals the language'dena functioning.
Schleiermacher (1813) thinks that it is not acdalptéo work on and with
language in an arbitrary way. The authentic meavoinignguage should
be gradually discovered through history, scienaka This assumption
adds another dimension to the required culturalwkedge of the
translator. It is the intellectual production weitt in the language in
guestion, and which contributes, in his view, te tlormation of the

language (ibid.).
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Cultural knowledge does not only help understaneikés content.
It also, as a logical consequence, shows the wayhich a particular
foreign reader is best addressed. It provides,dyaauress to the first and
the last translation operations, which Schleierrradi813) advocated:
understanding and communicating.

So far, we have emphasised the necessity of cukooavledge
for understanding and communicating. Another famfethis necessity
concerns translating, that is Schleiermach#rigking It is the cultural
component of the already presented concept of akedr or separate
knowledge. Incompatibility between cultures shob&l studied as well.
De Pedro (1999) affirms that:Translators have to be aware of these
gaps, in order to produce a satisfactory target't€p.548). In her paper
about textual competence mentioned earlier, No@@9}) insists on what
she calls the translatortontrastive text competende. this competence
she highlights the ability to compare and be awalfe cultural

specificities She states that it:

“[...] consists of the ability to analyse the culttggecificities
of textual and other communicative conventions iathb
linguacultures, [and] identify culture-bound fumetimarkers in
texts of various text types.”

(88)
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Another point cannot be disregarded. It is knowat tknglish,
French and even Arabic, like many other languagesy be used by
people of other cultures to produce all types oftste especially in
literature. African literature written in Englisimé the North African one
written in French are two illustrating examples.réjethe translator is
faced with a specific language embedded in a differculture, which
entails a specific task of analysis based on relekaowledge. As a
result, cultures directly related to the languagesguestion are not the

only cultures the translator should be familiarwi®simo, 2001).

1.1.5. Learning Culture

The translator’s required cultural knowledge tak#sn, huge
proportions. A study of culture that depends ondoan exposure to
relevant documents sounds insufficient. For thasoa, there stands the
need to systematically and deeply study the cultuiguestion (Mounin,
1962, Chastain, 1976).

Therefore, if we consider the ways of acquiringunal knowledge,
we can find, among other things, the following:
= a relatively long stay in the country of the langagMounin, 1962);

or
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» a long and systematic exposure (Mounin, 1962) totygles of
authentic material like films in the original veysi novels reflecting
as authentically as possible everyday life and adisse, and
nonfiction documents sharing the same charactesisti

Chastain (1976) advances that in an academic dphoexexample
a language class, teaching the culture of the kgpgumust be a
fundamentabndsystematiccomponent of the curriculum. The objectives
should be made clear to learners, and materialigsiiqn should be
tested rigorously, just as the linguistic mateisalpp. 388, 509). Because
the language and its culture are interdependemt, ciiture of the
language should be given a similar importance & 4f the language

itself, and be taught in relation to the correspogdinguistic items (p.

388). It follows that:

“ldeally, at the end of their studies, the studeni have a
functional knowledge of the second culture systethay have of
the second language system

(Chastain, 1976, p. 388)

All the literature summed up thus far leads to éadi that, in
translator training, two conclusions can be drawirst, learning to
mediate between two languages and cultures whosedhoes are not

yet clear in one’s mind seems to be of a questienaddue.
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Second, such a deep and subtle knowledge appedaes hard to
achieve in such a relatively short time as a foearytranslation course.
This suggests that unnecessary loss of time shaslfar as possible, be
avoided. This makes sense when we know that thesealould include
a number of other subjects to study and other ctanpes to acquire.

This is the subject matter of the following section

1.2. Translation Competence

Translation Competends a key issue in this study. It is a concept
whose nature is generally misunderstood by commewple, but also
controversial to translation theorists. This isacke felt when one

examines relevant literature.

1.2.1. The TermTranslation Competence

It should be noted that the definition of the cqytds not the only
fundamental issue that has not yet been establishederm indicating
the concept as well. Pym (2002), Campbell (1991adwhgton (2001),
F. Alves; J.L. Vila Real; R. Rothe-Neves (2001) &rmzco and Hurtado
Albir (2002) useTranslation Competenc®thers have chosen different
appellations. Orozco and Hurtado Albir (2002) memtsome of them:

translation transfer (Nord, 1991, p.161),translational competence
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(Toury, 1995, pp.250-51; Hansen, 1997, p.205; @hewtn, 1997,
p.147), translator competence(Kiraly, 1995, p.108), translation
performancgWilss, 1989, p.129)ranslation ability(Lowe, 1987, p.57),
and translation skill (Lowe, 1987, p.57). All these denominations are,
nevertheless, rarely accompanied with the resedscbefinition of the
concept (Orozco and Hurtado Albir, 2002, p.375).

In this study “TranslatiorCompetenceis being used. On the one
hand, we accept the concemompetenceas comprising all the other
terms, namelyability, skill and knowledge The definition theOxford
Advanced Learner’s Dictionar{2000) suggests of the wocdmpetence
Is “the ability to do something wél{p. 260), which may entail a wide
range of skills, abilities and types of knowledi&Clelland (1973), on
the other hand, defines it asppropriate use of specific abilities
according to surrounding demard®lves; Vila Real; and Rothe-Neves,
2001). This definition fits the point of view thstudy adopts because we
believe that the concept @ppropriatenesss central toTranslation
Competence

On the other hand, the use of the tétnanslator competence”
might include things that go beyond the concemteé&d, it may imply all
what a translator should know and be able to dtudieg what may
belong to other fields than translation, such aswkaedge about specific

subject matters. However, what we refer to by thentTranslation
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Competenceas only what is specific to translation and distifrom the

other disciplines.

1.2.2. Translation Competence Versus Linguistic

Competence

Early attempts to define translation competencaalodistinguish
it from competence in more than one language. AnthBym (2002)
attempts to classify the different approaches ® ¢bncept since the
1970s. The first approach he refers to perceiastation competence as
a summation of linguistic competencies. It consistspossessing a
“source-language text-analytical competence” and c@responding
target-language text-reproductive competence” (®Vils982, p. 118).
Similarly, in Werner Koller's (1979) words, it ighe ability to put
together the linguistic competencies gained in lamguage’ (p.40).

This approach raises the following relevant questibDoes
translation competence mean linguistic competencenore than one
language?” Accepting that it does would, in faotply the assumption
that any person possessing a sound knowledge ie than one language
can necessarily be a good translator. This, agaiggests that bilingual
persons are automatically skilful translators (art977). As a result,

deduces Pym (2002)tHe linguistics of bilingualism might thys..]
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become the linguistics of translation, and no sapar academic
discipline need develdgp.3). Furthermore, Translation Studies would
be reduced to a subject within Applied Linguisti@nd Translator
Training would be the task of Language departmditigl.). More
relevant to this study’'s concern is that this applo implies that
Translation course is all about language learnifgs would make the
duration of the course sufficient for students &arh ‘translation’
perceived in this way. Prior linguistic and cultukaowledge would then

appear unnecessary.

1.2.3. Nature of Translation Competence

The existence of this concept has become undengafele through
empirical studies, such as that of Waddington (200bnetheless, its
nature raises controversy. Two main approacheshé¢o question are
presented.

The first approach is a set of different attemptsdentify what is
included in translation competence. These attersptsm to be more
interested in what the translator’'s knowledge, itdxl and skills should
comprise rather than isolating the concept of tedim®y competence
itself. Pym (2002) mentions some of these views.skhtes that they all

perceive translation competence as “multicompoaé&ntvith a growing
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tendency to include in the list of components dibatveach theorist thinks
necessary for a translator to know and do. Thipnshably, the result of
the dramatic change occurring in all aspects oé Idue to the
development of science, communication and techiyol®be profession
of translation seems to get more and more compdeaulrse of the large
number of the required “market qualifications” dfranslator.

Some of the definitions of translation competenel®iging to this
category are briefly listed. Roger Bell (1991) maves translation
competence as the sum of the following: targetdagg knowledge, text-
type knowledge, source-language knowledge, sulgesh knowledge,
contrastive knowledge, and communicative competemmeering
grammar, sociolinguistics and discourse. Beeby §19&ts six sub
competencies within translation competence. Eadherh includes up to
four or five sub-skills. Hewson (1995) added to tfalitional ones a set
of other ‘competencies’, where some of which arecéss to and use of
proper dictionaries and data banks” (p. 108).

Another example of the “multicomponential” modefsranslation
competence is that of Jean Vienne (1998). He suigghat the first
required competence is the translator’s abilityasé the client about the
target text's readership and purpose. Proper usehefappropriate
resources to reach the client's aim and meet thégxineeds constitutes

the second competence. Third, the translator shbeldble to account
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and argue for the decisions he has made in thslataon process. The
client needs to agree on whatever modificationsugnd to form or

content. Finally, the translator should also beesalol collaborate with
specialised people in the source text’'s subjectjqudarly when they do
not speak his language. He is also required totlasin to explain the
subject for him rather than just teaching him #rninology. Translation
implies, above all, understanding, affirms Vienh@898).

All the models developed within this trend seenbé&oinfluenced
by the complexity of the tasks the modern professdidranslator is
required to carry out, and the multitude of discig$ he is expected to be
familiar with. This is well explained in the follamg Pym’'s (2002)

guotation:

“The evolution of the translation profession itskeds radically
fragmented the range of activities involved. In th870s,
translators basically translated. In our own agadlators are
called upon to do much more: documentation, terhomg
rewriting, and the gamut of activities associatedhwthe

localization industry.”

(p-6)
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This approach may also be explained by the fadt Thanslation
Studies as a newly established discipline drawa @nde range of other

disciplines. Pym (2002) continues:

“Perhaps, also, the explosion of components hb@wfed the
evolution of Translation Studies as an “interdiSogy, no
longer constrained by any form of hard-core lingoss Since
any number of neighbouring disciplines can be drawnany
number of things can be included under the labé&rahslation

competence.”

(p.6)

The development of the profession or that of thecigline,
however, doesn’'t necessarily imply to stop distisgung the required
competence itself from the use of new tools or Kedge in specific
disciplines. These are there to assist the trasiathis task, rather than
to add complexity to matters.

An additional critique lies in the question posgdRym (2002): Is
it possible to include all these skills in the albjees of translator training
programs, given that the Translation course dodasttmore than four or

five years?
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The second approach distinguishes between Tramslati
Competence and the other competencies, but seefas to draw clear
boundaries between linguistic competence and &tasl competence.
Vienne (1998) reports Jean Delisle’s (1992) attertptdefine the
concept, where a set of five competencies is listed

- Linguistic competence: ability to understathe source language
and produceén the target language.

- Translational competencability to comprehend the organisation
of meaning in the source text and to render ihantarget language
without distortion, in addition to the ability toe@d interference.

- Methodological competence: ability to look for danuse
documentation about a given subject and learritaibology.

- Disciplinary competence: ability to translatetgein some specific
disciplines, like law and economy.

- Technical competence: ability to use translatexhnology aids.
Jean Vienne (1998) expresses his disappointmetiteofact that

Delisle (1992), just like a number of other tratiska theorists, reduces
translation competence to the “double operatiom@ferbalization and
reformulation of deverbalized ideas” (p.1). Thisficidon, he thinks,

doesn’t deal with the competencies that are agtsakcific to translators

(Vienne, 1998).
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In fact, the definition Vienne (1998) rejects haed to distinguish
between linguistic competence, Translation Commeteand other
competencies. Thedifference between linguistic and Translation
Competences is, nevertheless, believed to be anwdttiegree, accuracy
and interference. In other words, according to tl@Bnition, a translator
should understand a source text more profoundly wamde more
effectively than common linguistically competentopk. Moreover, he
has to avoid interference and be faithful and aateur

Actually, what is thought to be the difference betw linguistic
competence and Translation Competence, namely goo@rstanding
and writing, appear to belong to linguistic compes Avoiding
interference, faithfulness and accuracy, ondtteer hand, may well be
considered to belong to translation competence, Brg¢ these three
elements what translation competence is all about?

Another attempt to define translation competencem&de by
Stansfield et al. (1992). They claim that translattompetence should be
divided into two different skills. The first iaccuracy “which is the
degree of accuracy with which the translator tramsfthe content from
the source to the target téxXiWVaddington, 2001, p. 312). And the second
is expression“which refers to the quality of the translator’'s exgsion of
this content in the target langudgé/Naddington, 2001, p. 312). This

assumption is the conclusion of an empirical stumbnducted on
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translation tests assigned to translators workiog the U.S. Federal
Bureau of Investigation (FBI). However, Waddingt(#001) criticises

the study on the grounds that the majority of tests consist of
“multiple-choice tests and the translation of isethwords, expressions
or sentences” rather than texts (p. 313).

A third group of scholars seem to have attained |learer
conception of Translation Competence nature. Thely fprward that
Translation Competence is something distinct frowthblinguistic
competence and other competencies. It lies in thiéityato solve
translation problems and make decisions with regéoda multitude of
relevant factors, such as the source text autlpuipose and the target
readership’s needs. This competence is what higsligranslation
specificity vis-a-vis other concepts like bilingisah. Hurtado Albir
(1996) defines it as “ the ability of knowing how translate ” (p.48).
This implies a certain ability specific to the pess of translating. Gideon
Toury (1986) suggests that it is a specific “trangfompetence” which is
not the simple overlap between competences in amguages (Pym,
2002). Werner Koller (1992), in a more recent resteent of his view,
asserts that Translation Competence residetha Creativity involved in
finding and selecting between equivalérasd in text production as well
(p.20). Similarly, Pym opted for what he calls “emmalist” definition of

Translation Competence, as opposed to the multicosmtialist
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definition. His definition is based on the genaratand the elimination of
alternatives as far as the problem solving proégessoncerned (Pym,
2002, p. 10).

As to the formulation of a definition, Hurtado Alband Orozco
(2002) choose that of Process of the Acquisition Tofnslation
Competence and Evaluation (PACTE) research groupm fthe
Universitat Autonomaf Barcelona in Spain. This definition suggest th
Translation Competence ight underlying system of knowledge and
skills needed to be able to transfat®rozco and Hurtado Albir, 2002, p.
376).

The “linguistic” approach to Translation Competenaghich
reduces it to mere competence in two languages, suhsequently
rejected even by its own followers like Koller (299 Apart from this
approach, all the other trends argue for the extgteof a competence
specific to translation and more or less distinconf language
competence. The approach underlying the presedy sddtaws on this
assumption along with the conception the third apph establishes of
Translation Competence. We assume that this |lafppears to be the
overlap between three types of qualities and praciihe first quality is a
wide and diversified knowledge. The second is eglato cognitive
abilities such as inference and memory. And thedtlsbncerns some

affective dispositions such as risk-taking and ifidixy. This overlap
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should result in appropriate performance in probleslving and
decision-making: tasks constantly involved in ttatisn.

It can also be retained that translation competaweerns the
ability to deal withtranslation problemsAnalysing and understanding
the problem constitute the first step. Then thediator has to produce
several alternative solutions and decide on thectieh of the most
appropriate.In this processevery relevant elemesthould be takemto
consideration. Cultural implications, style, thether's purpose, target
readership needs, are some decisive elements.

To train the student translator to deal with tratish problems,
practice from the very beginning of the course app@s an indisputable
necessity. What should be realised here is thatrraltive generation
implies that the student’s linguistic knowledge difea certain level of
variety, particularly in terms of syntax and lexiQtherwise, the
production of different solutions and formulatiomsuld be unattainable.
A certain amount of cultural knowledge allowing fa sound
communicative competence is also required. It istimaneeded for the
task of selecting the most suitable alternativedairbtedly, what has
been put forward so far reinforces the belief fr&vious linguistic and
cultural knowledge are necessary for the transidgarning process.

To sum up, all the views agree on the complexity e difficulty

of the process that entails translation compete@Gomsequently, as we
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have seen, some of the approaches led to the stippdbat a four or
five years translation course is not sufficient (y2002). Acquiring
translation competence requires the devotion ahash time and effort
as possible. Spending time in basic linguistic anttural knowledge
acquisition seems to hinder the course objectiagiginment. These are
then: translation competence acquisition andetimechmentof linguistic

and cultural knowledge.

1.2.4. Translation Competence Acquisition and

Language Learning

This section looks at the process of acquiring diation
competence, and examines the interaction, if amgtwéen it and
elementary language learning. Understanding thexpsected to help us
know more about the possibility of simultaneousne® of the two. As a
matter of fact no literature has been found to eskslthe issue directly.
Therefore, an analysis of the available findingeaeeded to uncover the
guestion.

Toury (1986) suggests that translation competermresists in a
natural, innate and mainlylinguistic ability very much developed among
bilingual people. He adds that this ability is safficient. The translator

should also develop theansfer ability in order to achieve translation
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competence. In this sense, linguistic knowledgeadssidered to be a
basis upon which translation competence is, sulesety developed.

Shreve (1997) states that it is a specific competancluded in
communicative competence, and that develops franraaranslation to
constructed translation. He means by “natural tedio®” the initial,
natural and potential ability to translate. “Conosted translation” is the
developed competence of translation. In this matehay be discerned
that “constructed” translation ability develops ymifter communicative
competence is acquired.

Orozco and Hurtado Albir (2002) adopt the PACTEe&zsh
group’s model of translation competence acquisi{@d00). It suggests
that translation competence “is a dynamic procelsdwlding new
knowledge on the basis of the old”. This procasgjtiires development
from novice knowledge (pre-translation competemnaaxpert knowledge
(translation competencéfp.377). This finally ‘broduces a restructuring
and integrated development of declarative and ogperaknowledgé
(Orozco and Hurtado Albir, 2002, p. 377). They méaat the learning
process builds on previous knowledge, needed #orstation, towards
more developed competence. This involves an inieracbetween
knowledge (declarative knowledge) and practice r@ipes knowledge).
Expanding on this, it can be deduced that predafina competence

(novice knowledge), which most likely refers in fpao previous
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linguistic and cultural knowledge, is important adasis of translation
competence development.

From what precedes, it seems obvious that traosl@ibmpetence
iIs mainly concerned with the transfer task (Tout$86). Evidently,
transfer is much more practice than declarativertedge internalisation.
Therefore, learning how to transfer involves pi@etiThis entailsising
the declarative knowledge. It might thus be justifito assume that at
least basic knowledge of the source and the tdagguages and cultures
Is needed in the process of transfer learning.

More explicit is Darbelnet’'s statement (1966) therning about
translation mechanisms is the objective of trarstatourse. Working on
the perfection of linguistic knowledge is also umbdd. However, this
does by no means imply giving separate lecturggarhmar or lexis. He
goes on explaining that this would consume a |q@® of the time we

possess. Nord (2000) is also explicit in this rdgar

“An entrance test should ensure that the studemts A good
passive and active proficiency in the A-languade [bative
language]. With regard to B languages [foreign laages],
the entrance qualifications defined by the inSting have to

be tested in order to prevent translator trainnegfturning
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into some kind of foreign language teaching in disg.”

(8.9)

This assumption is also clearly stated by Osim®{20n the following
words:
“Only after having studied one or more foreign laages can
one begin to study translation.
It is in fact necessary to have higher educaticalifications or
a university degree in order to be admitted to aapslation
course at university level. In both cases, when sgts out to
learn the art of translation, one has already studianguages
for some years.
It is therefore necessary for the aspiring traosled have a
clear idea of certain fundamental differences betwlearning a
foreign language and learning translation.”
(“Learning a foreign language versus

learning translation” § 1,2,3)

The statements of Darbelnet (1966), Nord (2000)Q &simo
(2001) agree on one idea. There is no time to spenteaching basic
linguistic material during a translation courseishivould suggest that the

selection of the most knowledgeable candidatesttrdnslation learners
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is a necessity. Only then, emphasis would be puheneal objectives of
Translator Training: translation competence actaisi and the

perfectionof linguistic and cultural knowledge.

1.3. Some Aspects of the Activity of Translation

1.3.1 Translation Problems

This section is a general account of translatiamblems, the main
area in which translation competence is at worlairtts to demonstrate
the complexity of translation task, as a permameablem solving and
decision making process. On the light of these @spé& addresses the
unlikelihood of acquiring translation competendeng with the required
knowledge in a four-year time course, when the dad translator does
not possess basic linguistic and cultural knowledgéhe beginning of

the course.

1.3.1.1. Translatability

The huge conceptual gap between languages and resultu
engendered pessimistic views (Humboldt, 1909; $d@8i21). The term
translatability implies a doubt as to whether or not a text, acttire, an

idea or a reality could be translated. This ledhte emergence of the
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counter-concept ofuntranslatability. It points to ‘the[...] impossibility
of elaborating concepts in a language differentnfrthat in which they
were conceivéd(De Pedro, 1999, p. 546). This approach is refito as
the monadistapproach to translatabilityib{d.). There is a belief, for
example, that poetry is untranslatable as its vatudased upon its
phonological features, which presents insurmouetatbifficulties in
translation (Firth, 1935).

This concept, though controversial and too pessioyireflects the
inevitable loss that translation causes to theimaigtext. This is quite
comprehensible when one considers translatiorcdiffes and problems.

According to Catford (1965), the difficulties, asdmetimes the
guasi-impossibility, of translation belong to twoaim categories:
linguistic and cultural. The translator is facadthe former, with the task
of rendering structures usually specific to a laggi into a different
structural system of another. In the latter, thesmin is to convey non-
linguistic realities from a culture to another. Hegvertheless, did not
assume absolute untranslatability in this regard.

Catford (1965) explains linguistic untranslatalgilias follows:
“failure to find a TL equivalent is due entirelydidferences between the
source language and the targetlanguag€ (p. 98). De Pedro (1999)
mentions ambiguity and plays on words as exampfethie type of

untranslatability (p. 551).
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As to cultural untranslatability, Catford (1965)sdebes it saying
that it arises when a situational feature, functionally relevaot the SL
text, is completely absent from the culture of Wlitee TL is a paft(p.
99). De Pedro (1999) gives for this category thengxles of the names of
clothes, food and abstract concepts (p. 552).

Mounin (1968 and 1971), on the other hand, talksuatexical,
syntactic and stylistic difficulties, all of whiokmerge from cultural and
worldview differences. He believes that untrandldity is relative, and
that it is the translator’s task to reduce it iteat. This may be achieved
through a scientific analysis of the constitueftat tmake the effect of
what seems untranslatable (Mounin, 1967).

Talking about translation problems was part of atmevery
published work in translation studies. Here, fokown account of a
scheme suggested by the semiotician Peeter Tondpwhich he named
“Scheme of Culture Translatabilit(2000) It appears to be a relatively
comprehensive and brief summary of translatabidispes existing in the
literature. Torop’s (2000) classification will begsented, accompanied
with relevant explanation, commentary and illustratfrom different

sources.
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1.3.1.2. Peeter Torop’s Scheme of Culture Trangkbility

Peeter Torop (2000) has suggested a classificatiamanslation
problems and listed each category’s possible swmlutHe states that
translatability parametersi.e. categories of translation problems, are:
language, time, space, text, work and socio-palitrmanipulation. All
these are, in a way or in another, related to ceiltu

The language parameteincludes grammatical categories, realia,
conversational etiquette, associations, world imeggdiscourse.

Translatability problems that are linkeddocammatical categories
occur, for instance, when a category is abseniamguage and present in
another. When the translator wants, for exampleemoler a noun from a
language that doesn’t contain articles into a lagguthat does, he has to
look for the missing information in the context.this does not provide
the needed information, which occurs rarely, tlamgtator has to decide
on the appropriate choice to be made.

Mounin (1968) presents an example about word ondéich is
said to reflect the way linguistic communities ve the world (mainly
Sapir/ Whorf Hypothesis). Mounin (1968) presents #xample of the
English sentence He gazed out of the open door into the gardétfe
supposes the Anglo-Saxon preference for the canceat be perceived in
the fact that the sentence follows the order ofgesathe gaze passes

across. Whereas the French translatii“regardé dans le jardin par la
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porte ouvert€ reflects the French preference for the absttatking first
about the target and then mentioning the means. nMoy1968)
comments that, considering the fact that the Frenshslation cannot
render the English mentality underlying English taynand vice versa,
one may wonder whether translation is possible. ifieaning conveyed
by grammar constitutes then a source of diffictdtyhe translator.

Realiarefers to words representing objects that exist iculture
but not in the otherOne example is how to translate into French or
English a name of a typically Algerian women dreamely ‘Medjboud
or a men dress likeKeshabid. How to translate the names indicating
typically French, British or American types of fqadtess and so on, is
another illustration. The translator can chooseveeh borrowing i.e.
rendering the word as it is with an explicativeidigbn or a footnote
(Mounin, 1971; Aziz & Lataiwish, 2000), or transtg it into an
approximate word in the target culture, which i®ned to asieologism
(Osimo, 2001; Aziz & Lataiwish, 2000 ).

The conversational etiquetie a particular form of realia. It refers
to a conventional feature of address between memnbérthe same
community. One widely cited problem of this catggoccurs when the
source language distinguishes between the pronosed to address
familiar and unfamiliar persons, like in French,ilhthe TL does not.

This problem may cause an important informatiors.|d$is happens, for
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instance, when translating dialogues where the ‘isignificant shift”
from thevousform to thetu form (Hatim and Mason, 1990). Reducing
this loss to the maximum depends on the transktmnpetence. For the
solution cannot be change in the target languaglee Tnissing
information may be added to the dialogue in anotveey.

Associationsefer to words with particular connotations. Tip®ge
a problem of understanding as well as translatBmgmne examples are
trademarks conveying a connotation of luxury or gy, mourning
colors, humor and the like (Osimo, 2001; Redou&f8y).

Torop (2000) points byVorld imageto the degree of explicitness
of a language. Osimo (2001) explains that tramsjatfrom an explicit
language results in a text that may seem redundanfigurative culture.
Similarly, translating from a figurative languagesults in a text that may
be incomprehensible in an explicit culture.

Discourse is related to scientific and technical terminology.
Translating this type of words poses many problebme example is that
the translator should always accurately assesstatyet readership’s
needs and knowledge (Redouane, 1985, p.68). Thidaldetermine the
«degree of technicality» and the «volume of ternise translator is
called to work with (Resche, 2000, p. 631). Anotleeample occurs
when the terminology pertaining to a specific fieddinstable, which is

usually the case. Medical terminology, for instagradeanges according to
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the evolution of medical knowledge. This, in itsnuis influenced by
cultural, geographical and temporal variations i8a2001).

There exist different approaches as to the stregegsed to solve
the previously stated problems. These approachgsaczording to the
translator’s priorities. The first is termetationalisationor integration
approach. It reduces the cultural difference irotavof a process of shift
towards the target culture (Osimo, 2001; Aziz &diaish, 2000). This
implies, for example, neologism rather than borrawviOr entails the use
of local connotations rather than preserving anglaming the original
and hence making explicit what is originally figtiva. It may involve
also omitting what is impossible to nationalisesécond approach is the
opposing strategysource translationlt consists in preserving the source
culture (Aziz & Lataiwish, 2000, p.106). Anotheraegy may result in a
shift away from both cultures. It is referred taatienation(ibid.).

The second translatability parameter is thdiraé. It concerns the
period related to the source text culture, the @idgHife and the narrated
events. Osimo (2001) states that the translatort ch@ose between the
decision of preserving time distance or ignoring it

The spacetranslatability parameter may Ilsecial psychological
or, geographic Social space parameter concerns whether to keemio

what refers to differences between social classaeleals (sociolects),
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such as slang. These are very difficult to renddich makes loss almost
inevitable.

Psychologicakpace parameter, states Osimo (2001), refers to how
well the translator conveys to the reader the sotext unity, using both
lexical coherence and imagery. Preserving the insagi world of the
source text is often important.

Geographicaldistance problems may be illustrated in this eXdamp
Consider when Shakespeare, in his sonnet No. $8, “hall | compare
thee to a summer’s day... Thou art more lovely andenemperaté
How a translator into Arabic is supposed to rendsummet and
“temperat&? To an Arab reader, it is spring that would mahken
understand the poem’s meaning (Aziz & Lataiwisl)@(.112). One of
the strategies that might be used to solve probt#mggographic distance
is the adaptation to the familiar environment & thrget reader. Another
Is the preservation of an exotic culture’s speatharacteristics (Osimo,
2001).

The text parameter includes poetic and literary technique.
Translatability problems emerge from the translatduty to render the
original features of the ST. The individuality diaracters, the author’s
specific literary character (preferred words, inggearticular world
views, etc.), the rhythm of the text, metaphors emhotations are some

examples (Redouane, 1985; Bassnett, 1991).
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Thework parameter deals with all what accompanies theslated
text in its final image i.e. as a book. This impliehe preface,
commentaries, notes, explanations and the like.s8hmay seem to
iImpose a particular view on the reader. Indeedtihabe elements have
critical influence on the idea the reader alreaay or is to form about the
work. Still, Osimo (2001) insists that these eletaenay assist the reader
with understanding the work. They help him recognilae translator’'s
interventions, and know the motives of the tramslatdecisions. Besides,
they can make him aware that the translation isran fof interpretation
among many possible interpretations.

The last parameter is what Torop (2000) nathessocio-political
determinacy parameterit refers to the ideological influence the edstor
may practice on the work, such as some forms ofwen It also denotes

the influence practiced by the translator on thekwo

In summary, the act of translating appears as mg®ent problem-
solving process. Learning translation is thus &wrieabout these problems

and ways to solve them. Brian Mossop (2000) asHwats

“At translation school, future translators needital out what
the problems of translation are, and reflect orseéhproblems.

The purpose of practice in translation (and of translational
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exercises such as summarizing, paraphrasing oot look-
up exercises), is to make students aware of thedsdgms and
make them think about the issues. [...] Producingsfsatory
translations of specialized texts in good time sakbout five
years of full-time practice.”

(§8)

From this arises the need, for the student tramskg well as the
professional translator, to the study of approadoeserning translation
problems and their solutions. Theory is the sum pobfessional
translators experience (Shuttleworth, 2001). Heticete is no way to
underestimate its importance on the ground of lieery versus practice
attitude (Bassnett, 1991; Shuttleworth, 2001). Tbgt subsection deals
with this issue. It highlights the fact that theaffers to the translator a
wide range of alternatives to solve translationbpgms. The translator
then is expected to consider the text's situatibong with all the
contextual factors. Then he is required to makes@stbn as to which

alternative to adopt or to create.
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1.3.2. Translation as Decision Making

As already explained, a large number of transigbiablems result
from the incompatibility between the source andtdrget communities.
The translator is thus bound to constantly takestats on how to deal
with each problem, and what to choose from the itadi of approaches
and alternatives.

A first decision to be made might be to choose riethod of
translation. This issue has always been a debatm@rmanslators and
translation theorists (Hatim and Mason, 1991). Aslye as 1813,
Schleiermacher has discussed this issue, and camveth what he calls
two “authentic” methods of translating:

“Ou bien le traducteur laisse I'écrivain le plusartquille
possible et fait que le lecteur aille a sa renegnbu bien il
laisse le lecteur le plus tranquille possible @tdae I'écrivain
aille a sa rencontre.”

(p. 49)

(see translation 13, Appendix B)

In the second choice, he explains, the translaies @s if the writer
originally produced the text in the target languab@is method neglects

the close relationship between the writer’'s origioalture and original
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language. Whereas in the first choice, which hesidmns the only
“correct”, the translator does as if the targetdexareads the source
language. By so doing, the source culture is caeseand the “foreign”
character of the text is preserved. To Schleiermac¢h813), a text's
foreign character is very important to preservanétkes up the value of
the text and guarantees a better communication wamdkrstanding
between cultures. Furthermore, it develops the lggbppen-mindedness
and transmits knowledge and authentic thought Eaimhacher, 1813).
This is also defended by Mounin (1962) in his &atit.e traducteur entre

les mots et les choses” in the following words:

“Tout le travail du Traducteur a son point le plélevé de
difficulté, c’est justement d’essayer de donneesilscteurs une
idée des choses inaccessibles dont parle un texémgue
étrangere, qui se réfere a une culture souvemngdra, soit en
partie, soit en totalité.”

(p.50)

(see translation 14, Appendix B)

Although Schleiermacher (1813) does not set pralgtignciples to
his theory’s application, it seems as an earl@miwork of a more recent

theory. It is the distinction made by Nida (1964¢tveeen formal
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equivalenceand dynamic equivalencerhe former’s purpose is to be as
faithful as possible to the source text's both foarmd content. It thus
provides the target reader with some degree ofmsnto the lexical and
structural form of the source text. And most impatly, it lets the target
reader, as Nida (1964) puts it,ufdderstand as much as he can of the
customs, manner of thought, and means of expréssibthe source
culture (p. 129). Dynamic equivalence, on the othand, seeks an
equivalent effect on the target reader. It follahat features of the source
culture be of secondary importance in favour offtiiment of the ST's
function, and the production of an equivalent dffec

A similar problem emerges when translating old sexhdeed, it
entails one choice out of two. The first is keepohd) concepts as they are
with explanatory footnotes, for instance. The seécsnrendering them in
a modern way accessible to the modern reader. if$teofientation is
text-centeredthe secondreader-centeredHatim and Mason, 1991, p.
16). To these orientations may be addedaior-centeredne, which
takes into consideration the author’s biography patsonality in text
interpretationipid.).

Another question isDo | have to bother the target reader with all
these strange things that he may not understandbeointerested il
(James, 2002, 82) As Kate James (2002) formulateghen discussing

the cultural issue:
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“The translator [...] has to decide on the importagoesn to
certain cultural aspects to what extent it is neaBs or
desirable to translate them into the TL.”

(82)

It is difficult to say who has the right to decida this question? This
issue, as well, is related to the controversy ogpsext-centered to
reader-centered orientations, or formal to dynaapioroaches.

Although a decision within a translation act belsraways to the
translator, it should, in fact, be the result afharough study of all the

relevant factors. As expressed by Hatim and Ma%6AY):

“In fact, the beginning of a solution to the prabl&vill depend,
to borrow a well-known sociolinguistic formula, omho is
translating what, for whom, when, where, why andwhat

circumstances?”

(p-6)

The problem lies in the possible conflict betweese factors. However,

the purpose of the translation will determine tolasge extent the
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translator’s orientation. Hatim and Mason (1991ygest an interesting

conclusion.

“Given that, in any case, translating involves aftot of
interests, it is all a question of where one’s fities lie.”
(p- 17)
The answers to the mentioned wh-questions arequedieys to establish
the priorities of each individual translation, ahdnce to guide the
translator’s choice. An accurate assessment ddithation is, therefore, a

must as well as a source of solutions to transigiroblems.

1.3.3. Some Aspects of the Translator's Responsibyl

The purpose of including the translator’s respahsibissue in this
review is to further justify the significance ofighstudy’s concern. As a
matter of fact, consciousness of the actual respititys of translators is
generally limited. This is why improving awarenedghis issue appears
to be necessary.

As already explained, there exist limits within tin@versal act of
understanding (Schleiermacher, 1999; Mounin, 19M)ery act of

understanding depends upon personal perceptioomst001). As an
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attempt to understand, translation is no excepfoam this perspective,
there is no way to ignore the fact that the traosle likely to project
some personal dimensions onto the target text, cedlye when it

concerns the translation of polysemous or contsiakertexts. In this

respect, Hatim and Mason (1990) state that:

“The translator’'s reading of the source text is boe among
infinitely many possible readings, yet it is theeomhich tends

to be imposed upon the readership of the TL version
(p.11)
As difficult as it may be, the translator ought @awoid imposing his
perspective on the target reader. Hatim and Mad®®(Q) give the

example of poetry:

“[...] since an important feature of poetic discouis¢o allow a
multiplicity of responses among SL readers, itdais that the
translator’'s task should be to preserve, as fapassible, the
range of possible responses; in other words, noedoce the

dynamic role of the reader.”

(p.11)
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Another important issue of the translator’s respality is related
to source and target cultures. Through the aataoistation, the translator
has an important contribution in shaping and resstgapis own culture’s
identity. This is also true of the foreign cultizelisle and Woodsworth,
1995). Indeed, the translator's personality, celtand attitude towards
the foreign culture are inevitably reflected, imvay or in another, in the
process of translation. This occurs through degisiaking and problem
solving operations (Cordonnier, 2002). In this sgnsseems justifiable
to say that peoples perceive each other, to a laxgent, through the
translators’ perspective. If the translator, f@stance, decides to eliminate
the cultural difference, intercultural communicatiomay not be
promoted. The target readership would be less expds the actual
difference of the source culture, which may, thitougne, generate an
ethnocentric attitude(Cordonnier, 2002). The tratosls task is thus not
to choose between a source text-centered and aerreadtered
approaches to translation. This would be a too kstnp attitude. It is in
fact a matter of communication and understanding, @iorities should
be directed this way (ibid.).

Darbelnet (1966), on the other hand, draws the ska#or’s
attention to the linguistic responsibility. He sitthat the quality of the
language in which we talk and write depends on diidtanslations. He

attempts to establish that the protection of thgetialanguage from
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distortion is the translator’'s responsibility. Ither words, preserving
what is called thgenie of the languagehould be one of the translator’'s
main concerns. In fact, translations that adoptimitating or a too
literalistic method may alter the way the receivicmmmunity uses its
own language, in favour of foreign ways of expressDarbelnet (1966)
calls genie of the languagthe way a language prefers to combine its
elements to express thought while other ways altepessible. He also
calls this set of language-specific devices the safima language’s
idiomatic constructionsHe points out that a translation may well be
grammatically correct but not idiomatic. One of theamples he gives is
the common use of the expressiin climatiséin French to render the
English oneair-conditioned He explains that, in French, there is no need
to add the wordir since we already know thalimatiséconcerns the air
and not something else. This is not the caseoofitionedin English,
which needs a particular precision. He commentsaha of the results of
such translations is the spread of the Anglicisran@menon among the
French language community. The overuse of literahdlation, he
explains, is partly due to the belief people hakat tit is the most
accurate. And it is partly due to the fact thatlastesn’'t take too much
time, which helps translators finish their work time. Darbelnet (1966)

insists that translators should learn to deal oasty with this kind of
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practice, and that this issue should be at thereesit any translation
course objectives.

Another important issue concerns the ideologicablications of
translation. Here appears another instance of ideemaking
responsibility. The ideological issue may imply,ledst, three points as
far as the translator is concerned.

The first is linked to whether or not the transtathscerns the
existence of any ideological implication (Bassn&fi91). The translator
needs thus to make sure he does not convey aro@gealithout being
conscious of that. This entails a lot of knowledged analytical
competence.

The second concerns the translator's autonomy @ikitiy.
Schleiermacher (1813) insists on the fact that sgeyson whose
intellectual work is susceptible to be made puislitnperatively required
to be intellectually independent (Schleiermach84,3 p. 15).

The third issue is related to objectivity. The demn to be made is
on whether or not to accept to translate a given #his being done, the
ideological content of the text to be translatedbg no means, to be
altered. Hatim and Mason (1990) highlight, howevtrat risks of
subjectivity are hard to be radically eliminatedthaugh they &re
reduced to the maximum in most scientific and teehnlegal and

administrative translating(p. 11). They draw attention to the fact that
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“cultural predispositions can creep in where leagtexted (ibid.). This
is why the translator should be extremely cautious.

Given the implications the act of translating caavdy the
translator's responsibility appears to be seriousiytical. This
responsibility constitutes the challenge of trawsldraining. It seems
thus only natural that student translators upon mwhthis huge

responsibility is to depend need, at least, todvefally selected.

1.4. An Account for Admission Requirements in

Some Foreign Translation Schools

This section looks at the conditions some foreiganglation
schools require from candidates to be acceptedaaslation students.
The first point to be mentioned here is that, im mvestigation of the
Issue, no translation school has been found topaaandidates without
testing their knowledge. Second, the following egéea will provide an
idea of the type of qualifications the candidatbsutd possess to be

accepted in the translation course.
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1.4.1. “Institut de Traductiori at Montréal University

in 1967

This is an example of the admission policy a Camadianslation
school was adopting forty years ago. In Decembé6;18n article about
“L’enseignement de la traduction a Montréatas published in the
translation journaMeta It was an account for a reformation program that
was to be implemented the next year, i.e. 1967thm Institut de
Traduction at Montreal University. The author, Paul A. Aurtoge
explained that changes are to be brought to botbrnis” and
“programmes”. As is required by the purpose of gtisdy, only norms
reformation is going to be reported here.

The purpose of the reformations, states the autbdn raise the
course standard. It concerns the admission exanchvdo far consisted
in “un thémé and “une version”. A themeis an exercise in which the
candidate is asked to translate a text into theidar language, and a
version into the mother tongue. This traditional exanraplaced by a
test whose objective is to evaluate the candidafeshch language,
English language, translation and general cultAceording to the test
results, the accepted candidates are to be oridotemhe of the three
following options: either to a reinforcement counsd=nglish and French

languages, to a preparatory year, or to first year.
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The preparatory class is designed for studentspuissess a sound
knowledge in English and French, but lack awarenetslexical
translation problems, such as flaeix amis anglicismscalques and the
like. The course program has two objectives. Tha& fs giving up “bad
linguistic habits”, and the second, learning the o$ dictionaries and
vocabulary enrichment. By the end of the year, nwsthe students
would be ready to translate and start the norm@etlyear translation
course.

This policy, explains Mr. Aurguelin, has two maidvantages. It
not only avoids filling up classes with studentsoat knowledge is
insufficient for them to benefit from the transtati course, but also

avoids rejecting candidates who are able to improve

1.4.2. ‘L'Université du Québec en Outaouaisi 2004

Two grades are available concerning translati@ertificat
d'initiation a la traduction professionnelland Certificat en traduction
professionnelleEachlasts six trimesters.

As its name indicates, th€ertificat d'initiation a la traduction
professionnelle provides an introductory teaching in translation

methodology and practice for persons wishing toobex professional
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translators. As for admission requirements, thevemsity requests from

the candidates the following conditions:

possessing aiplome d'études collégiales (DE®@y an equivalent
gualification,which is equivalent to the Algerian Baccalaureate;
either being no younger than twenty one (21), pseg a “sound
general knowledge”, and having worked for six (&nths in a field
that permits the practice of translation, revisodriranslations, or text
writing;
or possessing a university grade;
“sufficiently mastering” the French language (natianguage). This
must be certified by one of a set of official examse of which is that
leading to possess tliplome d'études collégiales
in addition to two entrance exams which test thendcates’
knowledge in English and French. These exams:éntia s'assurer
gue tout candidat a atteint un degré de connaissdimdrancais et de
I'anglais adéquat a la poursuite d'études en ttiaaut

(the University’'s Web Site)

(see translation 15, Appendix B)

The Certificat en traduction professionnelien the other hand,

provides an advanced professional training in tllkel fof translation. At

the end of the course, students should have achootonly theoretical
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knowledge concerning linguistic production but aés@ert competence

in the field of interlinguistic communication. Adssion requirements are

the following:

» either possessing thecertificat en traduction pratiquefrom
I'Université du Québec en Outaouaisan equivalent certificate ;

 or being no younger than twenty-one (21), possgssin“sound
knowledge” and having worked during twelve (12) ni@nin a field
that permits acquiring translation and writing noets necessary for
an efficient communication. In this case the caatlid will receive an
entry exam that tests their aptitude to enter mitrg programme of
professional translation from English to Frenchj an

* possessing a “sufficient mastery” of the Englisimgiaage. This
linguistic knowledge must be certified by one ofset of official
exams, one of which is that leading to possesdipiéme d'études

collégiales.

1.4.3. ‘Ecole Supérieure d’Interpretes et de

Traducteurs at “I'Université Paris I1I” in 2004

For the grade ofMaitrise de Langues Etrangeres Appliquées,

mention Traduction Spécialiséke school is open for candidates who:
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* in addition to a high proficiency in the native daage, possess a
“perfect mastery” of one or two foreign languages;

» possess a sound general culture; and

» show particular abilities: the capacity of analyassl comprehension,
the ability to synthesise and mastery of expression

The candidates should possess a DEUG grade, wioiakists in two

years of general university studies. They have),th@ receive tow tests.

The first determines whether they are suscepthl@getadmitted (aptitude

test). The second includes tests of text synthasié comprehension,

writing and translation (admission tests).

In addition to language and culture exams, someveusities
submit the candidates to intelligence tests. Umiversidad Pontificia
Comillasof Madrid in Spain is one example (Waddington, 2001

As is clearly seen in these examples, the requimésriaclude, not
only linguistic knowledge, but also many other prrisites. A relatively
mature age, practical experience, sound generalreulsome cognitive
abilities and sometimes a university grade in aumyect were required.
Although this revealing report does not need tedm@mented on, we can
just remark that these procedures reflect a deescomusness of the

value of the translator’s responsibility.
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1.4.4. Views of Some Translation Scholars and

Teachers

Some translation scholars, who are also transldganhers, have
given voice to their own universities’ concern. hvas through an on-
line symposium held by the Spanish Interculturaid&s Group between
the 17" and the 28 of January, 2000. We deemed some declarations
worth citing in this context, as they are attenpt&inswer the proposed
guestion, “Who should be trained?”

Daniel Gouadec (2000), from the University of Remr2 in
France, presents a paper of which the followintestant is part:
“We all know, of course, that we would like to traihe best
students, preferably mature, with degrees in othsciplines
and in languages. That would mean training thenbgoome
translators and not ‘wasting time' on language sesjrreviews
of grammar, spelling rules, and so on.”
(8 6)

Roberto Mayoral (2000), from the University of Gada in Spain,
states:

“l believe that the students we accept into oursesi should be
those with the most ability, regardless of theipamaty to pay

fees. A certain personal maturity is also requifeal student is
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to become a professional translator [...]. This matutoes not
come automatically with age.”

(89)

Finally, as a response to the previously statedsji&ves Gambier
(2000), from the University of Turku in Finland,gsents a commentary

that reflects the teachers’ serious concern:

“Who should be trained? There seems to be a cartaasiness
on this question. We have no problem with the ideaeople
selecting the students who are to become our futuedical
doctors, engineers, architects or pilots, but aguér everyone
can become a translator; the profession would le@ op all, or
at least to anyone with the necessary language et®mges
[...]. Gouadec and Mayoral both refer to ‘maturitythich
might be a polite way of saying that young studeats

sometimes out of their depth.

If translation is a demanding profession, if it uegs
multipurpose high-level qualifications, why thistdity on the

guestion of selecting our students?
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Should our training begin straight after the studerinal
secondary-school exam? Should we not envisage quisres
such as a long stay abroad, or a degree or diplonaaother
discipline? Why do we have aptitude tests whiclietiis must
pass for conference interpreting but not for wnitte
translation?”

(89, 10, 11)

Visibly, the question of “who should be trainedamstis among
the main issues preoccupying translation scholaué t@achers. This
reveals the importance of student selection in ghth towards better

translator training process and outcome.

In conclusion, the aim of the previous sections wasmprove
awareness of the actual challenges facing the latmnsand hence
translator training. The reviewed literature is esged to provide a
conceptual basis for the hypothesised relationshgiween prior
knowledge and translation learning. Furthermore,gkamples provided
on European and Canadian Translation schools andgdholars’ views

were expected to support the study’s hypothesasnore concrete way.
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1.5. Measuring Translation Learning Progress

To verify this study's hypothesis, the progressthd subjects’
learning process needs to be measured. This olgdudis been, also, the
concern of all translation schools as well as mwfmal milieus
throughout the world (Larose, 1998). Although thhm af evaluation in
the context of research is slightly different frahat of a pedagogical
context, both, in fact, are interested in measueagning progress. Given
this, available research on evaluation, as farrasskation teaching is
concerned, is also of interest to the present study

Assessment in translation teaching evaluates thelest's
translation competence as well as program acaqunsifihis is carried out
through individual performance observation (Marziddelis and Hurtado
Albir, 2001). Evaluation is performed in many wayam)d different
approaches are adopted. Students are assignedeudifféypes of
translation tests. Teachers, as well, correct teatsignments and
examinations in different ways (Waddington, 2001).

Available literature on the subject treats two canssueswhat to
assessand how What to assessefers to the question of establishing
objective, reliable and observable criteria thafleot the object of
assessment. This task constitutes a major difficunltthe field. This is

explained by the fact that the object of assessneentot only the
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student’s product, but also his competence andovi@ltl processes
(Martinez Melis and Hurtado Albir, 2001). This doest pose problem as
far as declarative knowledge is concerned. It dmegever when it comes
to translation competence evaluation. This is wingy ¢€valuator should
first determine the decisive factors of translat@ympetence and the
indicators of its acquisition according to the feag objectives (ibid.).
Although scholars consider assessment criteriardicapto the way they
perceive the nature of translation competence, gem to agree on
some criteria: translation errors, and performaregarding translation
problems (Orozco and Hurtado Albir, 2001; Campbell991;
Waddington, 2001).

How to assesson the other hand, is related to tmethodsand
instrumentsof evaluation. The method may be, for examplajstic or
analytical (Larose, 1998; Waddington, 2001). The holistic n®re
concerned with overall quality and purpose achiex®@mThe analytical
examines translation errors and good solutions (ivayion, 2001).

Instruments are evaluation models that can appéylemge number
of situations. These models draw on a set of citand one or more
specific evaluation methods. They may be underfdinmn of texts to
translate; translations to analyse, revise, or @mpmultiple-choice
tests; comparison exercises; isolated problemslt@ sinterviews or the

like (Melis Martinez and Hurtado Albir, 2001). Hower, very few
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instruments can be considered to be comprehen€ing, a reasoned
combination of a good number of instruments mayséel to provide
sufficient data for the evaluator to measure thbjesat’'s translation
competence.

Lack of measuring translation competence acqursitstruments
constitutes one of the main weaknesses of Traosl&tudies research.
Campbell (1991) attributes this to “the wealth e$earch on educational
measurement in general and language assessmeaticular”’ (p. 329).

Moreover, what goes on in the translator's mindofs great
importance in the field of translation. This is wlydebate between
process-oriented and product-oriented approachd#smmcteristic of field
research. A large part of research uBgsk-Aloud- Protocolsor what is
also calledverbal reporting It is a process-oriented instrument that
consists in asking the subjects to verbalise thrntal processes when
carrying out a translation task, and in recordimgse information on what
Is called ‘protocols’ (Rydning, 2002). However, ghinstrument is
criticised on the grounds that it is not specialgsigned for the field of
translation studies, since it originally belongsptychology. Moreover,
the instrument is not able to account for unconscimental processes
(Orozco and Hurtado Albir, 2002). Hence, the degdicm of the mental
decisions taken by subjects will still be basedaannterpretation of the

data (Rydning, 2002).



84

As to measuring instruments specially designed tfanslation
studies, thetranslation taskand some computer programs, such as
Translog are the best known. Translog is a computer progtasigned
by Arnt Lykke Jakobsen & Lasse Schou in 1998 (Rygnk002) to log
all keyboard activity while a translator is carnyiout a translation task.
This includes pauses, corrections and electronatiogiary lookups
(ibid.). The recorded data are expected to helgrstdnd the translator’s
mental processes and strategies.

The translation task, which is commonly believedaaproduct-
oriented instrument, consists in giving the sulgjectext to be translated
according to drief, i.e. a set of information and instructions conasy
the text to be translated. This is usually followekg a specific
guestionnaire (Orozco and Hurtado Albir, 2002). Téet includes the
translation problems, attitude towards which thseagcher intends to
examine. The questionnaire is intended to elucitaeinformation the
subjects’ translations do not reveal, such as egpkan of some choices,
strategies used or opinions concerning the testasaof difficulty.

This measuring instrument is in its turn rejectgdsbme theorists.
They hold that it is centred round the product wdhfocus on
comparative structural analysis of the originalttexd the translation

(Rydning, 2002). The main aim of measuring instrotees, however, to
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gain insight into mental processes underlying thediation task, through
observing the translation process itself (Camphi®1, p. 330).
Campbell (1991) on the other hand presents a matlere he
intends to demonstrate that a translation produletrgely able to account
for translation processes. This view is acceptedhia study, and the
evaluation of translated texts will be our main reeuof information as

far as measuring students’ progress is concerned.

1.5.1. Campbell's Developmental Scheme

Campbell’'s study (1991) is one of the few contridm$ that
submitted translation evaluation to empirical stf#yaddington, 2001).
He investigates the extent to which translatiomstas this case a public
examination, measure translation competence ansuatdor processes
involved in translations’ production. He conductadcase study on a
sample of renditions of a text from Arabic into Hsly by non-native
speakers of English. Campbell (1991) found thatci§petranslation
strategies and linguistic devices characteriseyeperformance level. On
this basis, he worked out a scheme of translati@mpetence
development composed of three stages. Each stagenisfied through a
number of criteria i.e. indicators of the subjecgsolution. In the

following description, each notion in italics idltaved by its definition:
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Stage 1:

0 Substantial decrease iomissionsi.e. “the lack, for a reason or
another, of any target language item correspondmg source
language item” (p. 332)

Stage 2:

0 Increase in word length

o Agreement with peers dexical transfers.e. rendering a source text
lexical item by the standard corresponding oné@target language.

o Decrease imirect translationd.e. translations that stick to the source
text’s form.

o0 Increase inshiftsi.e. “ a target language item that is semantically
accurate but grammatically different from the seulanguage item”
(p.332).

0 Increase ircontent wordsas opposed tiunction words

o0 Morenominal styleas opposed teerbal style

Stage 3:

0 Decrease in text length, i.e. increase in text idens

0 Increase in variety of vocabulary.

o Accurate spelling.

Campbell declares that this way of measuring elwaiuthay help,

among other situations, in entrance tests to ta#insl courses. It helps
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determine the candidate’s level according to thérmd stages. This will
help determine whether or not, starting the learnpnocess from this
point, the candidate is likely to attain translaticompetence given
available time and instruction (Campbell, 1991340).

The study seems, however, to be based on lingdiesttures of the
translations on the detriment of features revealmagsfer and problem
solving strategies. Overall translation qualityndtional considerations,
coherence and other features of higher textualldewee also not

considered (Waddington, 2001).

1.5.2. Orozco and Hurtado Albir's Model

Construction of measuring translation competencquiadion
instruments has been the central concern of Mar@weezco’s doctoral
thesis (2000). The thesis was directed by M. Cadfich and A. Hurtado
Albir from the University of Barcelona in Spain. &2co and Hurtado
Albir describe the suggested model in their artipléblished in the
translation journaMetain 2001.

This set of measuring instruments aims to accoointranslation
competence acquisition through three main aspdagberormance. The
model then includes three different tests. Ea@xected to measure one

element that the two theorists consideraas observable indicator of
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translation competence acquisitiolh is hence considered as a dependent
variable. The first element is the way the subpeals with translation
problems. The second concerns translation errard.tAe third is related

to general notions about translation. The two tis¢éoistate that all three
are observable, has to do with all the stageseofrdmslation process and
involve the student’s use of strategies to solaadiation problems. This

is why each element can be reliable as an indicafotranslation
competence acquisition.

As mentioned above then, one measuring instrunsetgsigned to
test the subject's behaviour when faced with tatieh problems
(Translation Problems Instrument). A second measpegformance with
regard to translation errors (Translation Errorstruiiment). And a third
measures translation notions (Translation Notigrsgrument). All three
are to be conducted once at the moment studerdgs anslation course
and once at the end of the first year i.e. aftghtemonths. Individual and
group evolution is then measured.

Translation Notions Instrument is a questionnaif®se aim is to
gain some insight into the knowledge students ladit general notions
related to translation. The nature of translatitmnslation unit, and
translation strategies are some examples. This snaemse as the
translator’s decision making is determined by ftiheai he has about the

nature of translation, its objective, its priorstieand the like.
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Consequently, the test provides an explanatorydracid to the process
of translation production of each subject.

Translation Problems Instrument investigates whretitenot the
student detects the problem, and how he dealsiinitihe does. The test
contains two parts. The first consists in a tasktrahslating a text
including many types of translation problems thae greviously
identified by the evaluator. Each problem invoheeskill or knowledge
the evaluator seeks measuring. The text is accoexbdny a translation
brief that contains useful information about thettés purpose, and the
evaluator’s instructions. A second part of the test questionnaire used
to provide the information that the translatiorktéesls to provide.

The researchers adopt Nord's (1996) perceptionrastation
errors, which states that it arises from an ungblvean inappropriately
solved translation problem. Translation Errors rmstent provides the
students with a text to translate. Translations thien corrected and
errors classified. Successful solutions, i.e. ims¢gd where the student
appropriately solves a translation problem, areo atsensidered. The
researchers point out that the investigators @e tio set error categories
as fits their purpose.

This model, state the researchers, is designedvaduae the
students’ written translations into the mother womg They should

therefore be modified to evaluate translations the foreign language.



90

Furthermore, whatever modifications are broughg, itistruments may
apply to all situations where a teacher or a rebesirneeds to measure

translation students’ progress.

1.5.3. Waddington’s Experiment

Christopher Waddingtorf2001) investigates the validity of four
methods of evaluating student translations, culremgéed in European
and Canadian translation faculties. The first dr&lgecond methods are
exclusively based on error analysis. In the fiestors are categorized.
Each error is attributed either one or two-poinbgsation. Successful
solutions are awarded with either a one or two plasits. The second
method distinguishes between errors according ¢ar timpact on the
transfer of meaning. An error that has no impactransfer is a language
error, as opposed to a translation error. As alttesit costs only one
point. Translation errors may be penalised witlo 22 depending on the
seriousness of the negative effect it has on mganin

The third method adopts a holistic approach. htge¢he translation
as a whole. It examines three different aspectsuracy of transfer of
source text content, quality of expression in tafgeguage, and degree
of task completion. Task completion refers to hodeguate the final

product is to the sought objectives of the tramstatAnd the fourth one
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is a combination of both approaches. These methoelgpplied to the
correction of translations of part of an authentext done by students
under exam conditiofigWaddington, 2001, p. 313).

Waddington studies the four methods’ validity idaten to 17
external criteria. That is to say, the results iolgid from the application
of the methods to 64 student translations are cosdpto the results
obtained by the students in seventeen differenereat evaluations.

Waddington (2001) explains:

“These criteria can be grouped under six headings:

() knowledge of languages; (ii) results in intgdince tests; (i)
students’ self-assessment; (iv) teachers’ assessiierthe
students; (v) students’ average mark in their tedim course
(Spanish-English); and (vi) marks in other translaexams.”

(p. 317)

The translations are corrected using the four nuthseparately.
Results are compared with each other, and withethadsthe external
variables. The validity study reveals that all fonethods proved to be
equally valid, in spite of the considerable diffezes that exist between
them. Waddington states that these results areiegal by the care with

which each method is prepared and applied.



92

Conclusion

This chapter provided theoretical basis for thegpaponcepts as
well as underlying assumptions. The first part added the translator’s
linguistic and cultural knowledge as reflectedhe titerature. The second
presented a review of the main approaches to thedad the nature of
translation competence. The third part exploredesaspects of
translation as an activity, like translation prabteand responsibility.
Then it attempted to understand the interactioanyf, between the
processes of language learning and translation etanpe acquisition.
The aim of these three parts has been to analgseettds of a translation
course in order to gain awareness of its real tibE

The fourth part supplied an overview of some exaspif foreign
translation faculties. The overview described tstudents’ selection
systems. Then, views of some foreign translatiactiers and scholars
about the selection issue were presented. The asnvden to look at the
way foreign faculties and teachers perceive theegrasites of learning
translation.

Finally, three models of measuring translation agtjan were
described. This has been an attempt to give anoflaaertain kind of

research tools, one of which has been used ip#psr.
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The next chapter exposes the methodology desigmesedrch

procedures of this study.



Chapter Two

METHODOLOGY DESIGN

Introduction

This chapter exposes the methods and the procedseel in this
study. It is divided into two sections. The firgsdribes the quantitative
part of the study, namely tlex post fact@xperiment; and the second,

the qualitative one.

2.1. TheEx Post Facto Study

This section describes the quantitative part ofstney. First, a
reminder of the research questions and hypothesaesented. Second,
operational definitions of variables are providédird, choice of
methods is justified. Fourth, sampling and datéectibn procedures are

explained. Finally, data analysis is described.

2.1.1. Research Questions

This part of the study investigates the followingegtions:
* Are linguistic and cultural knowledge prerequisités learning

translation? More specifically:
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o Could the quality of translation competence actjoisi be
explained by prior linguistic and cultural knowlex®y

o Is there a positive relationship between prior uisgc and
cultural knowledge, and better translation learfiing

0 What is the strength of this relationship? In othwrds: Is it

systematic?

2.1.2. Operational Definitions of Variables

2.1.2.1. Dependent variable

As the study’s title suggests, the dependent viariablearning
translation It is also referred to abranslation Competence Acquisition
(Orozco and Hurtado Albir, 2002). In this studyist variable is
measured through the subjects’ grades on translagaminations.
Therefore, the measurement scale of this variatteda interval scale.
2.1.2.2. Independent variables

The first independent variable gior linguistic competencelt is
measured through the subjects’ means of scoresghsh and Arabic
Baccalaureate examinations. It is, hence, measirtée interval scale as
well.

The second independent variableprsor cultural knowledgelt is

measured through the students’ means of : Hist@gography and
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Philosophy scores in the Baccalaureate examinationaddition to the

general mean. This measure is represented attdrgahscale, too.

2.1.3. Choice of Method

This study investigates the relationship betweeor pinguistic and
cultural knowledge, on the one hand, and subsequeartslation
competence acquisition on the other. Two charatiesi of this issue
determined the choice of the appropriate methodst,Fobserving this
relationship implies a relatively long period afng. Learning should be
given sufficient time before considering that itutb be clearly
observable. Second, the independent variables @rsusceptible to be
manipulated; they have already occurred.

The experimental method was, therefore, ruled ouhis case. On
the other hand, data gathered through a surveyesk®rbe less useful if
we could think of a way to observiacts rather thanopinions A
differential experiment, hence, appeared to fit gtedy before time
constraints were realised. In a differential expent, two groups that
differ on the basis of a pre-existing variable enmesen and observed. The
variable differentiating them is the independentialge. In the case of
this study, it is linguistic and cultural knowledgehe groups are then

compared according to the research question ardkpgendent variable.
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In the case of this study, two different groupsldamell be chosen. One
would possess significantly more prior knowledganttihe other. Then
the groups would be observed and compared accotditige quality of
their translation learning. The constraint is thas experiment would
entail a long observation time before any obseevablansiation
competence acquisition could occur. Thus, lack iofetled us to
eliminate the choice of this design.

The method we found most appropriate is éxepost factostudy.
The meaning of this phrase in the context of soaradl educational
research is “after the fact” or “retrospectivelfCdhen & Manion, 1980,
p. 143). This method is used to investigate theessin which the
independent variable has already occurred and, ehetmuld not be

manipulated. The researcher then:

“ studies the independent variable or variablesetnospect for
their possible relationship to, or effects on, tependent
variable or variables. The researcher is thus eaxagi
retrospectively the effects of a naturally occugrievent on a
subsequent outcome with view to establishing a alalisk

between them.”

(Cohen & Manion, 1980, p. 143-4).
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Adopting this method, then, solved the problemsirag and lack of

manipulation, and suited the type of variables stigated.

2.1.4. TheEx Post Facto Design

Theex post factanethod may be implemented through two different
designs. The one that fits this study is referedd thecriterion group
study The design of this type of research (see figurecdnsists in
choosing two groups of subjects (G1 and G2). Theeddent variable(s)
should be present in one group and absent fronottier. Of course, in
the case of this investigation, we should talk @ahbedegreeof presence
rather than absolute presence or absence of ttendept variable. Then
the groups are compared in terms of the hypothdsisdependent

variable(s) (X), which had already occurred.

Gl

G2

Past <«—— Present

Figurel: Theex post factliesign
adapted from” (Cohen & Manion,
1980).
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This type of design is said to bridgéhé gap between descriptive
research methods on the one hand and true expetahesearch on the
other’ (Cohen & Manion, 1980, p. 144). Lack of manipwat of
variables makes it belong to the range of desggptnethods, while the
fact of choosing, observing and comparing two gsoopsubjects makes

it seem like an experiment.

2.1.5. Sampling

The participants of this experiment were third ydaanslation
students of Batna University. We have chosen the&ar and not second
or first because we assumed that they should hasmed a relatively
advanced stage in the learning process. This addastage represents
the dependent variable of the study. In additiom have chosen third and
not fourth year students because there exists udhfyear students in
Batna Translation Department. The third year sttglegpresent the first
class in this newly founded department.

Our sampling technique was based, as already eeplaion the
assumed “presence” and “absence” of the dependerdble. In other
words, two groups have been chosen. Students witacned the highest

grades on the S1semester exam of Arabic-English-Arabic translation
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constituted the L group. Those who obtained the lowest grades
constituted the™ group.

The number of third year students is 141. The sam@s formed
with 44 students, which represents 31% of the mmn. Each group
contained 22 students. As our sampling was basexh @ specific
criterion, control over other types of criteriakdi sex and age was
limited. Nevertheless, sex proportions were reguechs much as

possible. This is explained in the following table.

Table 1: Gender proportions in thex post facteample

Gro Population Groupl Group 2
up pulati up up

Caiegory N. % N. % N. %
Male 45 31% 8 36% 5 23%
Female 96 69% 1464% 17 77%

Total 141 100% 22 100% 22 100%

For the specific purpose of this study, most imgace was given to
prior knowledge regardless of its sources. Theegfdhe students’
academic background and age are not variablessthdy needs to
control. Indeed these variables might contribute their subjects’

knowledge.
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2.1.6. Data Collection Procedures

This experiment investigates the following quesdion
e Are linguistic and cultural knowledge prerequisités learning

translation? More specifically,

o Could translation scores be explained by prior s€on language
and cultural disciplines?

o Is there a positive relationship between prior eson language
and cultural disciplines and subsequent trans|acamnes?

o What is the strength of this relationship? In otherds: Is it

systematic?

To answer these research questions, three setgaivere collected.
The first represented the dependent variable: lahos competence. The
30 highest and the 30 lowest grades in tAeAtabic-English-Arabic
translation exam were recorded. These scores myrestudents’
performance in only one test: that of the third rydeor the sake of
validity, the mean of each student’s third and secgears’ scores was
calculated. Then only the 22 highest and the 2Z2&wneans were kept

for analysis. (See appendix C for all sets of sstarencerning both

groups).
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The second set of data concerns the first indepegndariable,
namely students’ linguistic competence as measometie Baccalaureate
exams. It is represented by the mean of each dfed=ore in Arabic and
in English exams. The scores were not used sepatateause this study
Is not concerned with the effect of each languagapetence apart. It is
rather interested in overall linguistic competerteis is why individual
means were obtained from each pair of English aradbi& scores.

The third set of data represents the second indigmenvariable,
namely students’ cultural knowledge. As statediearit is the mean
obtained from three scores: History and Geograpimipsophy, and the
general Baccalaureate mean. It is assumed thatbtlaéned scores would
measure the students’ achievement in the acadeisiglkhes studied
during the third year of secondary school, withpecsfic importance

given to the mentioned disciplines. (See Appendix C

2.1.7. Statistical Analysis

Data collected within thex post factexperiment were quantitative
data. This, obviously, called for quantitative ais&éd. Two different types
of analysis were used to answer each of the rdsegrestions.
Statistically speaking, these questions read &swel

a. Is there a significant difference between gréigpand group B’s

language means?
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b. Is there a significant difference between gréig and group B’s
culture means?

c. Is there any correlation between scores in kasina and prior
scores in language and culture?

d. What is the strength of this relationship? limeotwords: Is it

systematic?

Indeed, aT-testis used to investigate questions (a) and (b), and

Pearson product-moment correlation coefficjequestions (c) and (d).

2.1.7.1. Means ComparisonResearch Questions (a) and (b)

To answer these research questions, the followypptheses were
set:
Hia: Group A’s language mean is significantly higheart that of group
B.
Hab: Group A’s Culture mean is significantly higheaththat of group B.
A T-test was used to compare each independentol@npair of data.
Therefore, the null hypothesesodHand (Hb) were stated as follows:
Hoa: Group A’s language mean is not significantly tEghhan that of
group B.
Hoo: Group A’s Culture mean is not significantly highiean that of group

B.
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The next step in the analysis procedure was thdcehof a
probability of error level (alpha level). The deon was set at a
conservative level i.ex < 0.01. This decision implies that the present
study tolerated no more than a probability of 1%t tthe differences
between means be chance occurrence. The typeroficagce level this
study adopts wadirectional (as opposed to non-directional). This means
that the study expected one specific mean to bkehithan the other.

Thus the study predicted the direction of the défee.

2.1.7.1.1. Language Means Comparison

Means comparison concerning each independent \anads then
made. To start with, this is a description of tbenparison made between
the first independent variable meansi.e. language means. The T- test
formula entails a series of calculations before Thealue is calculated.
These are each group’s scores’ mean, the differleetveeen both means,
the standard deviation (SD) of each group’s scaresthe square value

of each (SD).
« A group’s mean formula is as follows: X ZWX

Where X = mean, X= scores, N= number of scoreamdum.



« Group A's mean (%) =

X

A=13.90

e Group B’s mean_(>é) =

X 5= 10.46
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305.75

=13.
>y 3.90

230.02
=10.46

« Difference between means =% X s = 13.90— 10.46 = 3.44

X a—Xs=3.44

¥ (X- X)?

e Standard deviation is calculated as follows: S&l N-

Standard deviation, then, requires that the megnhb¢ subtracted from

each score (X - X). Each of the resulting valuesgisared (X—_ X) 2, then

added upX). After this, the sum) should be divided by the number of

scores (N=22). The result’s square root gives estandard deviation.

\/ 63.97
SDa= 22
74.23

SDe = \/ 22

1.71

-\ aa7 =184

e The square value of S 1.712=2.92
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» The square value of Sb=1.842 = 3.38

The T-ratio formula is as follows:

3.44
t= = 6.49

292, 338
22 T 22

t=6.49

Consulting a table of critical values d@f provided us with the value our
T-ratio should exceed to be statistically significaDur sample size was
44, which made a degree of freedodf £ n-2) of 42. This means that,
with this sample size, any T value below the aiticalue would have
occurred by chance alone. The alpha level we gethis study was:
a < 0.01 directional. Therefore, thecritical value was 2.423. It is
obvious that the observédialue largely exceeds the critidalalue.

tobs > tcit (6.49>2.423)

Thus, the means difference was statistically sigait. This
permitted the rejection of the null hypothesis ssgig thatGa mean of

language Baccalaureate exams scores is not sgymifychigher than that
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of Gg. In addition, at p < 0.01, we could say that 9%mean differences

are due to factors other than chance.

2.1.7.1.2. Culture Means Comparison

Secondly, the same steps were followed to calculhée t-test
concerningthe second independent variablg*) i.e. Culture means.

Following is the list of the values leading to tbalculation of the T-

value.
e Xa*= 11.03
« Xg*= 10.98

X a*— Xg*=0.05

\/ 89.83 \/
SD a* = 57 =NV4.08 = 202

\/ 50.34 \/ —
e SDg*= 22 =\V2.29

151

SDs*= 1.51
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0.05
T-ratio* = = 0.17

\/ (2.02)2 + (1.51)2
22 22

t=0.17

It is clear that the T observed value (0.17) doet exceed the
critical T value (2.423).
tobs < tecit (0.17 < 2.423)
In this case, the null hypothesis, saying that dgltural mean is not
significantly higher than that of€swas accepted.
Following is a table summarising all the previoustistical

analyses.

Table 2:Means, Standard Deviations and T-values

Independent Group A Group B T values
Variables Mean SD Mean SD| t obs t crit
Culture 11.03 | 2.02 | 1198 | 151 0.17* 2.423
Language 1390 | 1.71 | 10.46 | 1.84 6.49* 2.423

*p < 0.01 ;df = 42
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2.1.7.2. Correlation:Research Questions (c) & (d)

* To which extent can we say that the relationshipveen subsequent
scores in translation and prior scores in langusggstematic?

In the previous analysis procedure, the secondoerdent variable
l.e. cultural knowledge was found to have no sigaiit relation to the
students’ translation scores. As a result, only makependent variable,
l.e. language scores, remained to be investigatdtd second research
guestion.

This question is concerned with the magnitude ef tblationship
existing between one dependent variable and onepertient variable.
These variables were both measured at an intecadé.sTherefore, the
appropriate statistics procedure vikearson product-moment is one of
the best known techniques used to measoreelation or association
between two variables (Cohen & Manion, 1980). theo words, it
measures the two variabledetidency to vary consisteritlfCohen &
Manion, 1980, p.126). Consequently, this type ohlgsis fits the
mentioned research question.

Pearson product-moment correlation coefficienti¢ a statistical
value that indicates the strength and the directbrihe relationship
between variables. It can be as high as (+1) whenrelationship is

positive. This implies that if one variable increasso does the other and
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vice versa. When the relationship is negatigan have a value as high as

(-1). This means that when one variable increabespther decreases and

vice versa. When there is a weak or no relationsbtgreen the variables,

the coefficient can be as low as (0). To sum upnarer i to (1) or to

(-1) the stronger is the relationship and vice a&elfit is preceded by (-),

the relationship is negative. Otherwise, it is pesi (Brown, 1988;

Cohen & Manion, 1980).
The research hypotheses this analysis intendededb were the

following:

H 1 There is a systematic positive relationship betwknguage scores
and subsequent translation scores. In other words,

H 1« the higher the prior language scores the higher dubsequent
translation scores.

The null hypothesis was also stated so that itccbaltested as well.

Ho: There is no systematic positive relationship leetv prior language
scores and subsequent translation scores.

Statistically speaking:

Hir>0

Ho:r =0

Alpha Decision Level

a < 0.01 directional.
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This decision implied that there was only 1% proligb(p) that
rejecting the null hypothesis be an error. In otiverds, it meant that
99% of the correlation represented byvas due to factors other than
chance. “Directional” meant that this study assuiined any relationship
proved to exist between the two variables woulgdstive.

Calculating the Pearson Coefficient

The formula is as follows:

W(EXT) - (XY
J[nz;{?— (£X)?||nzr?-(z7)?]

274307,99 - 26409443

P =

J[ZQEEM,S? —23?[149,49] [25?294,4 825 - 242975,06

_ _10213,56
13007.12

r=0.79

In order to know if this observed value of Pearpooduct-moment
correlation coefficient was statistically signifidawe consulted a table of
r critical values. With a sample size of 44, whicladae a degree of

freedom of 42df =n-2), r crit = 0.3578. It was obvious that:obs> r crit
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(0.79 > 0.3578). At p < 0.01 directional, theresvamly 1% probability
that this observed correlation coefficient was ttuehance. This result
permitted the rejection of the null hypothesis:(H= 0). And as the
relationship was expected to be positive, only alernative hypothesis
was there (H: r > 0). This is, hence, automatically accepted withy o
1% probability that the observed correlatianogs =0.79) was due to
chance alone.

Once the significance of the observed Pearson latioe
coefficient had been established remained to iiyest its
meaningfulnessOne way to do so is to examine its magnitudes tlear
that it reflects a strong relationship since itrisach closer to (1), which
indicates perfect correlation, than it is to zewehich indicates no
correlation. Another way to check the outcome’s mmegfulness is to
calculate theoefficient of determinatiofy2). This coefficient provides us
with the percentage of variation of each varialllattis due to the
variation of the other i.e. theovariance It is calculated simply by

squaring the value of the observed

r=0.79

r2=0.62
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This coefficient implied that 62% of the two varied® correlated with
each other, which is quite meaningful. Only 38% temaining of the
relationship, could then be explained by otheralasas.

The following table summarises the process of Hypsis testing.

Table 3: Summary of the Correlational Analysis

Hiir>0

Ho:r=0

n=44

a < 0.01. Directional

df =42

I obs= 0.79

I crit = 0.3578

Fobs>rcit (0.79 >0.3578)

At p <0.01 His rejected anH: accepted.

rz2=0.62
62% of covariance are accounted for.

The following scatter diagram represents corretabetween each

student’s translation score and his Baccalaureatgulage mean.
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Figure 2 : Correlation Between Language Scores and Traos|&cores
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This pattern indicates a strong correlation. Tap ip the middle of
the two groups of points represents the absentsyarlverage students,
who were not included in the sample. It is cleat tthe points of the
whole population would form a linear shape thatsgae toward the right.
This is a typical shape for a strong positive datren. This is supported
by the assumption that correlations ranging fro6bQ@o over 0.85rhake
possible group predictions{ Cohen & Manion, 1980, pp. 138-9). This
means that, with this strong correlation, it is bk to predict a
student’s translation score from his language soshéch suggests that

the relationship is systematic.
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Figure 5: Overall Students' Performance on the English Getr@aslture Test
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Qualitative description

Question one is correctly answered by 56% of thdesits. What is
worth mentioning is that most of them don’t write tcorrect spelling of
film titles. They simply transcribe the words asyttheard them. The least
we can deduce from this is the lack of interestdourate information
about the movie. Partially correct answers refigcter example,
confusion between titles or between British and Aocaa actors or
movies.

Second World War is one of the main subjects oHistory
program of third year of secondary school. Winsgbmrchill is,
therefore, frequently mentioned in the course. Thisot reflected in the

high percentage of wrong answers: 38% and “no aris@é%. To
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illustrate this better, here are some answer exan@hurchill is a
German soldi€t, “ an ancient president of the U5Athe commandant
of the Americans during the Cold War

The correct answers of the third question (38%)evadira literal
translation of the Arabic equivalent of “World Tea@entre”, which is
guite comprehensible. The partially correct answ&i8o) included the
“Pentagon”. The wrong answers (11%) and the “navariscases (38%)
seemed to reflect a considerable disinterest inf'shappening in the
world.

As to question four, only two students (6%) wrot@fies. We
considered it as a partially correct answer becagsassumed that it was
just a failure to write “Thames” correctly. Thetregher did not answer
(66%), or answered wrongly (26%)l'tie Amazoh “the Danub&and
the “Rayné are examples of wrong answers.

Question five concerned the British currency. Notrethan 23%
answered correctly —some in Arabic. The rest eitdénot answer at all
(38%), or answered incorrectly (38%). These areesemong answers:
“Lira”, “ Oro”, “Dollar”, and “AmericanDollar”.

The last question was about American politicalipart‘No answer”
cases represented 66% of the sample, partiallgcoanswers, 11% and
correct, 6%. This was unexpected because, as statkel, the

presidential campaign was the first headline imgwews edition of the
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day. The two most important American Political Rertwvere mentioned
each time. In addition, what characterised an ingmvmumber of wrong
answers, which represented 16% of the sampleatsthdents did not

understand the question at all. Some answers Wweee:and race toward

weapony “Dollar and petrot, “Washington and New Ydrk

2.2.2.5.3.2. Arabic Culture Test

Quantitative Description

Following is a quantitative description of the teséesults.

Table 7: Classification and Quantification of Arabic Cultukaswers

Answer Correct Partially No Answer  Wrong
number Correct

1 15% 46% 38%
2 16% 77% 0% 5%

3 53% 38% 7% 0%

4 11% 77% 11%
5 22% 50% 27%
6 50% 16% 33%
n=31
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Figure 6: Overall Students’ Performance on the Arabic Gdr@udture Test
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Qualitative Description

The results of the general cultural test were riavgaTl he highest
correct answers percentage wasn’t more than 53%lolwest wasn't
more than 11%.

The largest proportion of correct answers concethedjuestion
about the Sunnite Traditions. Still, many wrong gadially correct
answers showed fundamental gaps in the studentsiledge. Many
included the Shiite Tradition within the SunniteesnMany others did
not give more than two of the four traditions. The answer” cases were
considered as “don’t know” responses. Only 7% efdhmple did not
know anything about the answer.

The next largest proportion of right answers conedrthe question
about Israel. It might be supposed that 50% idaively high

percentage. However, this information is part ef lthstory course of
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third year of secondary school. In other words duelents, being
freshmen, should have been exposed to this infasmanly some
months ago. In addition, it should be noted thest Ylery information is
constantly mentioned on TV programs because oP#lestinian Issue.

The third largest correct answers percentage asa@lto the question
about the Frankfurt’'s Annual Book Fair. It is, neheless, clearly low
(22%). The fact that this famous book fair devdtezlyear 2004 to the
Arabic Culture was an important current event.dswnentioned daily on
TV. One might be tempted to deduce that 22% reptsghe students
who are interested in the Arab World and Intermationews.

Much more revealing is the results concerning testjon of
countries situated on the frontier with Algeria.l{ph6% gave a fully
correct answer. The 77% partially correct answedgcated a
considerable knowledge gap. Some examples migtitdse that dropped
important countries like Libya from the list; otBethose that included
Egypt, Sudan or Senegal in the list.

The fact that only 15% knew the capital of Bahiainot very
surprising. What could reveal much more about thdents’ knowledge
lies in the following examples. Some students aitlaonfuse
“Almanama” with other capitals, but with other Gobiuntries like Qatar

and the Emirates. They seemed to know a lot of saha they heard in
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a way or in another, but not which of them is artouand which is a
city.

The lowest amount of right answers correspondethéohistorical
personality Abd al-Rahman al-Dakhil who founded theayyad State in
al-Andalusin 756. No more than 11% knew the answer. Thisngeeto
imply that the majority of the subjects do not wWat€V serials of

historical character.

2.2.3. Third Year Translations’ Evaluation

2.2.3.1. Objectives

This part of the qualitative study attempts to aatd a sample of
third year students’ translations. Its aim is téed@ine the general level
of third year students’ translation competence.
2.2.3.2. Research Questions

Through this evaluation, we intend to answer thdofong
guestion:

* What is the level of translation competence acquinethree years

of study by students selected in the establishg®wa

The process of evaluation was guided by the folhgwguestions:

* How is the quality of their translations?
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o Is the original meaning conserved?
0 Are the source text key characteristics preserved?
o0 What is the quality of expression in the targeglaage?

0 Are translation problems, if any, solved?
2.2.3.3. Sampling

The sample included 30 translations. They wereywred for the
third year first semester exam in Arabic-Englistaiic translation. The
translations were randomly selected. The sampécanstitutes 22 % of

the whole population.

2.2.3.4. Tests Materials and Administration

To start with, a general description of the invalveource texts
should be presented. The provided English source¢ ¢8T) is a
translation, itself, of a Japanese literary texisTinformation is not
supplied; however, it could be deduced from thet'tesource (see
Appendix D). The text was about 100 words long, Hrestudents were
given one hour and a half to translate it. As itsveatranslation from
Japanese, it included almost no problems of tréingld&nglish culture.
The text contained few literary linguistic deviceginly some metaphors

in the first sentence.
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On the other hand, the provided Arabic ST was oally written
in Arabic. Similarly, it was about 100 words lorand one hour and a
half is the time students were given to translatdtihnad an academic
character. The language was modern and formalthrensentences, rather
long. Content was empty of purely Arabic culturgneents.

Both texts’ styles, however, reflected the characsé their
respective languages. This can be perceived, amitrg things, in their

use of tenses, sentence length, typical expresammhspecific structures.

2.2.3.5. Translations’ Evaluation

The evaluation was mainly qualitative. Levels wehewever,
determined and translations belonging to each |ege&ntified. The
objective was to provide information about the mnjons of the existing
levels in relation to the sample, and hence t@tplation.

The evaluation method we adopted is an adaptatidn
Waddington’s (2001olistic methoddescribed in this study’s literature
review. In fact, Waddington’s method was meant dalytranslation into
English as a foreign language. As a result, we &lad to adapt the
method to the requirements of translation from kshglas a foreign

language into Arabic as a first language.
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Qualitative Description
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Arabic-English translations’ evaluation was madeocading to

three aspects of the students’ performance: qualligxpression in the

target language (TL), dealing with translation peots, and accuracy of

transfer of ST content. As designed by Wadding&f0(), a scale of five

levels has been set up. Each level was describad)iralitative way, so

that a clear idea be made about the relevant disigesrformance.

Following is a table describing the method.

Table 8 Description of Arabic-English Translation Levels

Level

Accuracy of transfer
of ST content

Expression in the targ
language (TL)

et

Dealing with
translation
problems

Complete transfer of
source text
information; only
minor revision neede
to reach professional
standard.

Almost all the
translation reads like &
piece originally written
dn English; there may
be minor grammatical
lexical or spelling
errors.

Successful

Almost complete
transfer; there may b¢
one or two

insignificant
inaccuracies; requires
certain amount of
revision to reach

professional standard.

Large sections read
slike a piece originally
written in English;
there are a number of

spelling errors.

sgrammatical, lexical of

Almost
completely
successful

Transfer of the gener
idea(s) but with a
number of lapses in
accuracy; needs

al Certain parts read
like a piece

originally written in
English, but others

cansiderable revisio

read like ¢

Adequate
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to reach professional
standard

translation; there
are a considerable
number of
grammatical,
lexical and spelling
errors.

Transfer undermined
by serious
inaccuracies; thoroug

h

Almost the entire
text reads like a
translation; there

2 revision required to are continual Inadequate
reach professional grammatical,
standard. lexical or spelling
errors.
Totally inadequate The candidate
transfer of ST content; reveals a total lack
- - . Totally
1 the translation is not of ability to express .
inadequate

worth revising.

himself adequately
in English.

Source Adapted from Waddington (2001)

Level One

The translations found to fit into the first lewe¢re characterized

by a total incapacity of expression in English. fehare many omissions,

and no correct sentences could be found. A tofa¢lgence on Arabic,

Algerian and French linguistic backgrounds is ohgid_anguage is

awkward and content, incoherent. Sentences withioyitogical meaning

are frequent. Some examples are presented in ltbevifog tables.

Table 9: Examples of Level One Translations of Some Ar&marce Text

Items.

ST item

Translation

Comment

First sentence of the
ST

“So if we want to go
back in our humanity
and lating (with

Travelling) we Trave
with the machine an

knowing what we d

Awkwardness and
incoherence. Probable
incomprehension of
the ST idea. The use
of “lating” to
translate JA” seems
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with it.”

to mean “lasting”,
which is in its turn
inappropriate. The
whole sentence fails
to transfer the
meaning of the first
ST sentence, and of
whatever other
meaning.

N.B. The item “go
back” is provided in
the exam'’s glossary.

“they were may go
back of human, and
they used the motor
have to make of goo
culture...”

[®N

N.B. The first word
of the whole
translation “they” is
not capitalized.

“If we went back us
of Humanity...”

Abilité
volonté
désir
volentine

Use of French words.

Attempt to adapt a
French word.

Boaa Yl e ddjia i

e (lSa

“they went to take of
eys the right is
important”

“we will put our
intention in an
important reality in a
good place"

“we must to look very
well the reality of
important...”

Total inability of
expression in English.

zeie su ol Y

“No way if no volonty
and no way if no
culture”

8 “agriculte” Totally inadequate
Jilagiil “exitate” 000 | mememememeee
seodbdlCian )y 510 “I draw for you a Total inability of
Lee lagia 23 )Y| volonté a methode to  expression in Englisk

Q}S:'QTLA:_;I\:JM
5 owa g8l &l
é:\humlﬁd;u

revising, all this
going to suffer and
endure and a hope

very precise”

L means: “the same thing as ia firevious case”)
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Level Two
Second level translations were characterised bytimarus

vocabulary, grammatical and spelling errors. Thegdency and the
seriousness of these errors indicated incapacitgcofirate transfer of
whatever idea. It could be noticed that the stusead willing to express
a precise idea, which implied a more or less saamdprehension of the
Arabic text. The student seemed to struggle nainbit items, trying to
find an equivalent. However, using items from thel#c, Algerian and
French linguistic backgrounds was quite perceptiblee following table
presents some examples of translation phenomenaatbasing this
level.

Table 10: Examples of Level Two Translations of Some Arebazirce Text
ltems

ST item Translation Comment
examples

83y « Volenty « Anglicising a French

* Wantness word
» Lack of vocabulary
accuracy

LYY | You can never.just if, Lack of knowledge of

...but if, the appropriate

equivalent (unless)

leading to inappropriate
literal translation, hence
to meaning inaccuracy.

Zee « Road, Lack of vocabulary
. way, knowledge
e direction,
e mithodry
» doctrine

) . Lettre, Clear use of French




147

letterary background
ay) appareil | oo
@i ol lkd| e “We should put besides/ Inappropriate literal
=i between/in our eyes...]  translations
(e dsdalivells  “\we must see a reality
JSw ¥l of the importance in a
ske | high placé
Jlas “to still” * The majority of
translations usestill” as
a verb.
“a lot of time” * |Inadequate translation
llie Caa Inadequate translation

lllitirate your mind
rich your mind

Some examples of the errors found in this leveiaglations are

displayed in the following table:

Table 11: Examples of Linguistic Errors Found in Level Tweahic-English

Translations

Correct form Grammatical errors Spelling Lexical
errors errors
If we want to “If we
wanedto”
-Transfer of the Arabic
use of past tens&,i 13)
)
...to keep on “...to kepton using”
using... Infinitive vs. past
participle use.
which wish
machine mechine
try tray
guantity guentity
chose shose
still steel
enough inaf
more mor
likewise Like the
wise
You can’t get “you can’t getting”
Culture anc The culture and the will
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will
critics commentors
moral concret
Level Three

In addition to the characteristics presented earlianslations
belonging to the third level involved two contradiy levels of
competence. On the one hand, a sound mastery dErtgksh sentence
structure was perceived. Besides, there were ongynall number of
inappropriate literal translation occurrences. Timsplied a certain
amount of independence from first and second lagegidogic.

On the other hand, there were relatively seriousakalary errors
leading to transfer inaccuracies. Signs of supatfamprehension of the
ST were also noticed in some translations. Indeagdprtant details of
principle ideas were often omitted. In additioom& grammatical errors
related to certain grammatical categories suchrragular verbs, were

frequent. Examples follow.

Table 12: Examples of Level Three Translations of Some Ar&nurce Text

ltems
ST item Translation Comment
¢l sl e “our abstractside” e The ST intendsrhoral’
Lé Jaillle  « kind aspect in » Better but inaccurate
ourselves”
oy i ) g “ and remain using The idea of “dominating
EIN RO the machine as we the machine” is omitted.
lle nohasa|  like”
<l gla Laga “evenyou try” Inadequate
G * basic * |nadequate
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* plan * Inaccurate
SMac (adfis Culture your mind Inappropriate
el Incontournable Interference with an
decision irrelevant French word.
sl )Yy “Good will” Inappropriate
“willing”

Kinds of language errors made in this level’s tlainens are

illustrated in the following table.

Table 13 :Examples of Linguistic Errors Found in Level ThAgabic-English

Translations

Correct forms Lexical errors Spelling Grammatical
errors errors

You have “you have
chosen choosed”
should chould
control controle
draw drow
which who
careful carreful
analysis analyse
critics criticians
Want to Wanna

(stylistic)

A number of adequate translations were found ielldwee texts.

Here are some examples.

Table 14: Examples of Level Three Adequate Translationsaim&ST Items

ST item Adeguate translation
Cra g O Ld=dle  “we must bear in mind an important reality”
bielle  “we should take into consideration the very
important fact that...”
O s S o sle “and remain mastering the machine while using
Oivhse Y ax3iiile « having good command of it”
lgle
Calag i stimulated
Gl gla Laga “no matter how hard you try”

t”
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No translations were found to fit in either of tieenaining levels,

namely four and five.

Quantitative Description

Frequency distribution of translations in relattorthe five levels
is displayed in the following table.

Table 15:Distribution of Arabic-English Translations Levels

Level 1 Level 2 Level 3 Level 4 Level 5
Students’ 8 14 8 0 0
number
Percentage 27% 46% 27% 0% 0%
n=30

Figure 7: Distribution of Arabic-English Translation Compete Levels’

50%-

40%

30%-

20% 1 O Students' Percentage

10%-

0%-
Level1 Level2 Level3 Level4 Level5
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2.2.3.4.1. English-Arabic Translations’ Evaluation

Qualitative Description

The same procedure has been followed for Englistbiér
translations’ evaluation. There were only somehsldjfferences
regarding levels’ characteristics. Levels desaripis summarised in

table N. 16 presented in the following page.
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U7

Level Comprehension of the ST| Accuracy of tranefedT Quality of expression in Dealing with
content Arabic translation prbm:
5 Complete and deep Complete transfer of source  All the translation reads like aSuccessful
understanding of the source text information; almost no piece originally written in
text’s content and revision is needed to reach Arabic; no errors of whatever
characteristics professional standard kind are there
4 Almost complete Almost complete transfer; Large sections read like a Almost
understanding of the source there may be one or two piece originally written in completely
text's content and insignificant inaccuracies; Arabic. There are minor successful
characteristics; only some  requires minor revision to stylistic errors.
subtle details are reach professional standard.
overlooked.
3 Many comprehension gaps Transfer of the general Certain parts read like a piece  Adequate
are perceivable idea(s) but with a number of  originally written in Arabic,
lapses in accuracy; needs but others read like a
considerable revision to translation. There are a
reach professional standard  considerable number of
stylistic errors, and few errors
of other categories.
2 Considerable Transfer undermined by Almost the entire text reads Inadequate
comprehension gaps serious inaccuracies; like a translation; there are
thorough revision required o many grammatical, lexical or
reach professional standard. spelling errors.
1 Failure in comprehension Totally inadequate transfer pf Too many grammatical, Totally
of the source text ST content; the translation is lexical, stylistic or spelling inadequate

not worth revising.

errors.

Table 16 : Levels for Translations Evaluation. Sourgelapted from Waddington (2001)
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Level One
Level one translations altered dramatically theteonof the ST.
We assume that this was the result of studentsipacity to properly
understand English. Here is an example of a traoslaf the first ST
sentence:
& OS Slagl J Gpanda ST el cailas oSy S dnala g5 8 A"
"LESS
Although students were writing in their first larage, a
considerable amount of serious errors were foured fbllowing table

presents some examples:

Table 17: Examples of Linguistic Errors Found in Level Oneglish-Arabic
Translations

Error Category Correct form
el (S 2 5adl Lexical asill ) 21
i Spelling agans

Sl elandl grammatical Adladl clasdl
Ot Al alass grammatical s Al alaas

Level two

Level two translations altered the meaning as imailon a smaller
scale. Lack of understanding led to inadequateskations that influenced
smaller sections of the text. The following tabiegents some translation

errors that influenced parts of the original megnin
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Table 18:Examples of Meaning Transfer Inaccuracies in L&web English-
Arabic Translations

ST item Translation
“the paling of the stars” "a sl B "
“their grass-roofed houses| "Caradl (e dgisall agd jlia"
“while the others sat on the B8 AY) (andl Galay s A"
tree roots” "olas )
“but Jasmine Valley still "8 e (A cuan ke Gpenld) (g2) 5 (A
remained wrapped in a S ) jle Cpanld) ducan SO
blanket of the steaming " alall
summer heat”
“they gathered under the "l sl e ey
greying sky”
“Some of them were leaning " phall iV ¢ lay aguiany "
against tall trees”

Grammatical, spelling and lexical errors contaimedome of this

level's translations were similar to those of leopé.

Level Three

Level three translations conserved the ST's genedaas.
However, parts of the ST seemed to be barely utaatsThe majority,
for instance, failed to understand the phraseaVing their straw faris
Translations such a%ta hll agilSs/an 53l 5 o i were frequent.

As to grammatical, spelling and lexical errors,ytlveere not too
frequent in this level. Still, a considerable numbkinaccuracies seemed
to result from lack of sound linguistic competencgeboth English and

Arabic. The following table will make the idea den
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Table 19: Examples of Level Three Inappropriate TranslatioihSome
English Source Text Items

)

ST item Translation Comment
“The steaming ")l Caall 451" | Confusion:hotvs.
summer heat” "alall Canall ea" | warm
“Valley” "Auaa" Lack of knowledge o
"aly the appropriate
equivalent'sa 5",
probably because of
the meaning of this
word in the Algerian
language
“Tree roots” "l e s Confusion: s vs.
nt}h;n
“Grass-roofed” 8 pnall iy Algerian background:
" adally adiall= fadall
“Relaxing” "agial ) 05l | Algerian background
“Day began...and b s kel 1 Inappropriate transfe
ended.” Akl of past tense use. In

Arabic, general facts
are expressed in

=

present tense.

Another problem was of a stylistic order. Many st belonging

to this level translated this literary text in ajoalistic or academic style.

This revealed a lack of awareness of style impogamvhich might be

sign of unawareness of other important text chargstics.

Indeed,

elements like register, degree of formality and ltke are integral parts

of the meaning of a text (Hatim & Mason 1990). Baling is an example

of this kind of errors:

L)Aua’_}‘;ﬁ d}mﬂ\U'Aﬂgﬂhje}ﬂgﬁ&&gﬁujgmﬁaﬁdg&mw"

"ogeall g Ada Al ¢ se iy LS (L) asil) () dan gl J el 5N g dal )l
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Level Four

Only two translations of the whole sample could be
considered to fall into the fourth level. As mental in the level's
description, there are minor inaccuracies that dbatter the ST
main content.

Finally, no translation was found to fit into th&H level.

It is worth mentioning that a problem was presemhost of
the translations of all levels. It concerned whetloe not to
translate “Jasmine Valley” and “Pearl River”. Sodié not notice
that the words were capitalised. As a result thdyndt notice the
presence of a problem at all; they automaticalpnstated the
words according to their knowledge of their meaniagy. ,«!"
".Sdl, Others noticed that the words were capitalised,applied
“the rule of thumb” saying that proper nouns ar¢ tnanslatable.
Therefore, they transcribed the words in Arabitelst The third
category, which constituted a small percentage,lyaed the
situation. The text was a translation itself. The@seper nouns
were in English, hence translated. The logical d&dn is that
there should be a reason behind translating thegepnouns. The

very meaning of these proper nouns must have andlee story.
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Consequently, “Pearl River” and “Jasmine Valley’oshll be

translated into Arabic as welliweslll g3l "and" sl "

Quantitative Description

Frequency distribution of translations in relattorthe five levels

is presented in the following table.

Table 20: Distribution of English-Arabic Translations Levels

Levels 1 2 3 4 5

Students 6 11 11 2 0

number

Percentage 21% 36% 36% 7% 0%
n=30

Figure 8: Distribution of English-Arabic Translations Levels

40%-

30%1

20%1 O Students' Percentage

10%

0%:-
Level1 Level2 Level3 Level4 Level5
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2.2.4. Results’ Summary

2.2.4.1. First Year Students’ Knowledge
2.2.4.1.1. Linguistic Competence

The qualitative analysis of data provided us wikle texisting
competence levels among first year students. Thetdative description
helped us uncover the levels’ distribution. Botloypded the following
results.

English

Nineteen percent (19%) of the students could umadswritten
English to an acceptable degree. Thirty percen¥(36ould remember
the use of a grammatical rule studied some morghs &lot all of them,
however, consciously master the rule.

Eighty-one percent (81%) (levels 1 & 2) could natderstand
written English. Level 1 students (51%) and manylesel 3 students
could not remember the mentioned grammatical rAlethe students
(100%) could not express one simple idea in oneecbrsentence in
English. All the students (100%) made serious srror

In short, first year translation students comehedourse with very
little linguistic knowledge. Even the few studemtbo could understand
English need a great deal of time and effort touaegbasic linguistic

competence in English.
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Arabic

Only 13% of the students could accurately undedstam Arabic
written text, and write with acceptable coheremctheir first language.
More than half of them had extremely poor ling@istompetence in
Arabic: no satisfactory comprehension, no gramrahtar vocabulary
knowledge and poor writing. Eighty-seven percef68 could not write
coherently. One hundred percent (100%) could nourately parse an
Arabic sentence. No one paid attention to styl®qrunctuation.

Simply said, first year translation students caméhe course with

poor competence in what is considered to be tirsirlanguage.

2.2.4.1.2. General Culture

Both qualitative and quantitative analyses of dsti@plied the
following general knowledge traits of first yeaarslation students:

» Most of the students do not keep accurate infownasibout the TV
programs they watch. This would be sign of ‘pleastirected’ use of
media.

* A small minority appeared to watch the news, frametto time. Even

this minority seemed to watch the news withoutvacinterest. This is
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deduced from the uncertainty and the inaccuracythef correct
answers.

 The choice of TV programs to watch also seemedetdplkeasure-
directed'.

* Most of the students could not make use of infoiromatearned in
cultural academic disciplines to answer generdloglquestions: poor
transfer of knowledge.

e Most of them had no or very little knowledge of ionfant
geographical, political, economical or historicatts.

In brief, most of these students appeared to haveonsciousness

of the importance of general culture.

2.2.4.2. Third Year Students' Translation Competene

2.2.4.2.1. Arabic-English

Waddington’s scale (2001) was designed for secomdr y
translation students. The quality of all the tratishs we evaluated did
not exceed the third level. In order not to repaleady mentioned
information, we can say that third year translaiovere barely at the
third level of foreign second year translation stotd.

It is worth mentioning that, through this investign, we came to

know that students who held, at least, BA degredsniglish before they
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start the translation course, produced the thres translations of the

whole exam.
2.2.4.2.2. English Arabic

The scale we adapted for the English-Arabic traimsia did not
differ a lot from the original. Therefore a similavaluative conclusion
could be drawn from the analysed data. Considdtiegseriousness of
errors, the quality of expression, and the pooell®@f comprehension of
ST content, we could qualify the general level amdp poor. This is
further justified by the fact that the target laaga is the students’ first

language.

Conclusion

This chapter described the research procedures usethis
investigation. First, it presented the steps ofdkeost factestudy and
the obtained results. Second, it exposed the pdooge involved in the
gualitative part of the paper along with the obedr¥indings. Then it
presented a summary of these results.

The next chapter discusses the implications ofthdy’s findings.
Then it proposes recommendations on the light efgresented results’

interpretation. Finally, it presents general coemus to the paper.



162

Chapter Three

DISCUSSION AND RECOMMENDATIONS

3.1. Results’ Discussion and Interpretation

The ex post facto study provided statistical evidence for what
follows:

» There is a significant difference between priorglaamge means of
the two groups differing on the basis of their slation means.

» There is no significant difference between prioamgein academic
cultural disciplines of the two different groups.

 There is a strong positive relationship betweerorpfanguage
scores and subsequent translation scores.

* Prior language scores account for 62% of subsequanslation
scores.

These findings were revealing. Statistics showed ooy a
statistically significant relationship between prianguage scores and
subsequent translation scores, but also a meanhiogéu It is meaningful
in the sense of its magnitude and strength. WesWeelthat this result

reflects the relationship between prior linguisttompetence and
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subsequent quality of translation competence aitguisNow, could this
confirm the hypothesis establishing linguistic catgmce as a
prerequisite to learning translation? In other words, coulgnbve that
having good prior linguistic knowledge causes gteaining, and having
poor prior linguistic knowledge causes poor leagfiin

What we can claim, as a result of this statististidy, is the
existence of a strong correlation. In spite of ,twe should admit that
correlation does not establish causality (Browr88,%9.146; Cohen & &
Manion, 1980, p. 131). In fact, what may suggessafty are the nature
and the direction of the relationship. These shoatmhstitute the
theoretical basis upon which hypotheses are seateebh a sound
theoretical basis is what determines the qualitgmfelational research
(Cohen & Manion, 1980).

In the case of the present paper, theory had alresidblished the
nature and the direction of the relationship. Tim& lexisting between
translation and language (Schleiermacher, 1999; bdloh, 1880;
Catford, 1965; Mounin, 1963), and hence betweennstation
competence and linguistic competence (Mounin, 198Z3; Darbelnet,
1966; Hatim & Mason, 1990; Nord, 1999; Titone, 1p@&re the basis of
our hypotheses. The literature suggests that layggdédferences are the
reason for translation existence. This answersther direction of the

relationship; language was there before translatiGiirthermore,
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language is the tool of translation, which deteemsirthe nature of the
relationship. Therefore, language competence, dbgé should be there
for translation, the activity, to be performed.

Correlation, then, established the fact that priorguistic
competence had a strong association with subseqleamhing of
translation. The nature and the direction of thetattonship being
determined, we believe that correlation is all wheds required to
confirm the hypothesis stating that prior linguisttompetence is a
prerequisite to learning translation.

The statistical study proved also that no significadifference
existed between the two different groups’ cultureeams. Various
justifications might explain this. First, the infoation these disciplines
include may not be of use in the process of legrtianslation. History,
Geography and Philosophy curricula might not havemto do with the
cultures of the countries speaking the involvedjiamges. In other words,
the specific contents of these disciplines might help much in the
acquisition of communicative competence or in arlyage of the
translation learning process. Or specifically, th@ght not have much to
do with the translation course content. As a rethdt learners did not
need to use any of that information, so their agm@ent in these

disciplines did not contribute to their translatsgores.
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Secondly, it might also be explained by the faett tstudents did
not learn well the content of these branches ainlag. Our qualitative
study, exploring the knowledge of freshmen, conéidnthis. Most of the
students proved unable to remember or use alreagly imformation to
answer general culture questions. Thus, it mighalmuestion of poor
learning or inability to use learned informationtsde its restricted
context.

It is important, at this level, to tackle the issofeculture of the
language i.e. culture in its anthropological sefsge p. 26). It is true that
this type of knowledge was not part of our fieldokxation, because
testing it was problematic. Nevertheless, theorytaldshes the
importance of culture in language competence. Elegionship between
language and culture (Newmark, 1988; Lotman, 1%assnett, 1991)
and hence between linguistic competence and -cultknr@wledge
(Chastain, 1976) account for this. It is clear, vasll, that cultural
knowledge is what develops linguistic competende Ttommunicative
competence (Hatim & Mason, 1990).

It is this strong relationship that leads us tpress an additional
implication of this study’s results. If prior lingatic competence leads to
better learning of translation, this would be alsae of cultural
knowledge. The more prior cultural knowledge, th@encommunicative

competence, the better translation learning.
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We come now to the discussion of the qualitativelgt results.
The qualitative analysis provided qualitative andmfitative evidence for
what follows:

» The linguistic level of first year translation samds’ is, in general,
very low.

» First year translation students, in general, p@sges/ poor general
culture.

* Third year students’ translation competence is oélatively low
level.

On the light of theex post facto study results, we believe the
gualitative data could be interpreted as followisstFwe could come out
with a general image of the current knowledge lesefreshmen. Of
course, this evaluation does not concern the vafuie Baccalaureate
degree as such. Actually, it concerns the leveéhefrecent holders of the
degree in this specific part of the country i.ee turrent level of the
Baccalaureate degree as reflected in its holdeis clear that the level is
guite low, whether it concerns languages or gercaid#lire.

Secondly, we gained insight into the main chargsttes of third
year students’ translation competence. Concerniramskation into
English, the level of the best translations produog these students does
not exceed the third level, out of five, of the lscalesigned by

Waddington (2001). More revealing is the fact thhis scale was
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designed fosecond year Spanish students. As to translation from iEhgl|
into Arabic, it does not exceed the fourth leveklod adapted scale. We
should remind the reader that very few translatittted into the highest
levels. This means that the majority were of levais, two and three. It
follows that the level of our third year translatistudents does not reach
that of Spanish second year translation students.

The meaning we are tempted to attribute to alléhdsta is the
following. The low level of third year translati@udents appears to be
explained by their low linguistic level as new ugnsity students. We
strongly believe that it must have been compartbteat of current first
year students. This interpretation is further sufgzbby the correlation
established by thex post facto study.

Some of the reviewed literature asserted that tmouat of
knowledge included in a translation course is lardover within four or
five years (Pym, 2002, Mossop, 2000). With the ol students’ level,
this amount of knowledge is increased by basic uagg material.
Indeed, teachers feel obliged to adapt their cowsetents to the
students’ level (Nord, 2000; Gouadec, 2000; Gaml2@00). Therefore,
the pace of the learning process is significantlyved down. At the end
of the course, we assume that the general levelldvtye barely

intermediate (i.e. a little more than basic knowled
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The analysed translations showed also a greatafeaterference
in the students’ basic knowledge of the involvathlaages. This seems to
suggest that three years were not sufficient fardestts even to,
effectively and properly, acquire basic linguistitowledge. It could be
deduced that learning to translate from and intgl@&ages whose basic
principles are not yet mastered might hinder laggubearning itself.
Thus, the qualitative study provided evidence #uadultaneous learning
of basic linguistic knowledge along with translativom and into these
languages is not effective, and hence inappropriate

This conclusion supports the theory cited in therditure review
about controlled linguistic knowledge (Titone, 1995). This author
asserted that acquiring two languages without fietence requires hard
cognitive and affective efforts. Thus, acquiringrenthan two languages
(Arabic, French and English) along with translatwould certainly be of
a questionable worth.

Another issue cannot be overlooked. The study atdi a low
level in Arabic language competence, in spite efftct that the students
received their entire academic learning in thiglage. This might be a
sign of either the students’ poor overall lingusknowledge, or poor
knowledge of all kinds. Anyway, this leads us tawlrtwo conclusions.
First, the fact that the selection system (see AgpeA) does not take

into consideration grades obtained in Arabic iseldaspon erroneous
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beliefs as to the students’ knowledge of theirt fismguage. Second, we
claim that this study’s conclusions about lingaignowledge should be
generalised to French as well.

In conclusion, all what precedes suggests thakestisdselected on
the basis of scores in Baccalaureate exams cariteoh acceptable
degree of translation competence within three, \@nefour, years of
study. What seems quite fair to say is that thasgesits will not be able
to practice the profession after their four-yeaurse. In addition, the fact
that the three students who held university degmedanglish produced
the best translations further confirms our maindtkipsis.

To conclude, we claim that the established studesgkection
system is not appropriate to train translators iwitbur years. Therefore,

it should be adapted to the situation.
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3.2. Recommendations

The present paper attempted to accomplish two mggals:
establish a rule, and evaluate a reality. The mleemed linguistic
competence as a prerequisite to learning translafidhe evaluation
indicated an inadequate performance of an estadlistudents’ selection
system. Therefore, the recommendations we woulé ik present
concern applying the rule to reality.

We maintain that translator training is a cruciesponsibility.
Thus, all what is required to obtain positive omes in this regard
should be fulfilled. Translators-to-be should laeetully selected. Those
who have more linguistic competence and culturalvkedge should be
favoured. For this aim, we believe the followingeahative policies
would bring about positive change.

First, establishing a translation branch in secondahool would
constitute a radical solution to the problem. Thranch would be a
preparatory phase for subsequent university coultrseould thoroughly
stress language learning, and systematic exposweltural knowledge.
Introduction to translation theory and practice miglso be included.

Obviously, only pupils who aspire to a translatareer would be oriented
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towards this branch. Naturally, this suggestionid¢dne further developed
according to the course objectives and needs.

Secondly, in addition to learners especially preg@afor this
course, candidates holding language degrees shalgld be given
priority. Holders of some other relevant degreéds kthnography and
anthropology, or people having professional expegein linguistic
fields, such as journalism, might also be adeqcantelidates.

Thirdly, all candidates should receive an entrasgamination.
Among the competencies to be tested, there, elydeould appear the
linguistic and the cultural ones. A translationt tesuld also be included
to test the candidates’ capacity to make use af tkeowledge. The
standard of the examination’s questions should dieas high as the
course needs. The translation department would Hedect the best,
according to the number of students it is ableetzive.

Finally, there might be some admitted candidates slow some

slight gaps in their knowledge. This may occur whengeneral standard

of the candidates i=latively low. In this case, these admitted candidates

should receive a remedial preparatory course adtin a semester or
two, according to each candidate’s needs.

As a final point, we would like to draw attentiom the fact that
these recommendations are only general ideas of whald become

through careful study a more sophisticated selecystem.
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GENERAL CONCLUSION

This paper helped us gain insight into the relatmn between
learning translation and prior linguistic knowleddeé established the
assumption that translation is a complex activiywd as learning a
complex activity calls for practice, there is a ahder tools. Linguistic
and cultural knowledge being the tools, they asrgmuisites to learn the
activity of translation. The paper demonstrated,wadl, that meeting
translation course objectives is dependent on thality of those
prerequisites.

What remains to be known in this respect, howeigemore than
what has been uncovered through this research .pdpgous questions
are left to be investigated, some of which aredidtere: What, precisely,
is the minimum level of linguistic competence a didate translator
should possess? What precisely is the lowest amadintultural
knowledge a candidate translator should possess®v ¢an cultural
knowledge be tested? As far as translation objestare concerned, at
which stage in language learning the culture oflimguage becomes a

necessity? Does general culture help acquire ‘aptiogical’ culture?
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This last question leads us to one of the shortegsiof the
present paper. We are conscious that the unexpeewmdts of the
statistical study concerning culture remained opén various
interpretations. This amplified our questions rélgay this issue. Indeed,
which of the possible interpretations is the rigime remains another
obscure question.

Some theoretical conclusions can also be drawn fritis
investigation. We hope they constitute a contrioutio the reader’s
awareness of some conceptual misapprehensions, #ies uncovered
complex nature of translation clears it of the ree@ idea of being no
more than competence in tow languages. This, weugelgives language
learning on the one hand and translation learnimg tbe other
independent theoretical constructs. Stemming frdmirt respective
objectives, this independence would certainly priambe goals of each.

Second, awareness of the profession’s respongilibuld be, it is
hoped, another contribution of this paper. The \agice of this paper’s
subject along with the choice of some aspects addcein the literature
review were expected to serve this goal. The recendations put
forward were further motivated by the researchengreness of this
issue.

Indeed, if the proposed recommendations seem soatawatiical,

it is because of the key role the translator playalmost every aspect of
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modern life. The translator's understanding, exgices and transfer
decisions decide on the nature and the quality r@érlinguistic

communication. Personal affairs, social relatiopshidestinies, careers,
lives, cultural identities, national values and rewke course of history
might be at stake. It is, thus, high time to recd@sthe importance of
this profession. It would not be just for the sakeacknowledgment for
the translator’'s merit. It would be, much more, floe sake of our own
destinies. We should start being over-exacting aghbse who will

become our translators. And, as a final point, n@u&l be conscious that

this is not only legitimate; it is much more thaatt it is a duty.
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APPENDIX C

RAW DATA OF THEEX POST FACTGTUDY

1. Translation means
2. Language means

3. Culture means



Table 1: Individual Means of 2" and 3 Years Scores in Arabic-English-

Arabic Translation Exams.

Group A Group B

Student Mean Student Mean
1 16 23 7,25
2 15 24 7,5
3 15 25 7,75
4 14,88 26 8

5 14,5 27 8,12
6 14,5 28 8,25
7 14,38 29 8,25
8 14,25 30 8,25
9 14,25 31 8,25
10 13,88 32 8,38
11 13,7 33 8,75
12 13,5 34 8,75
13 13,5 35 8,88
14 13,5 36 8,88
15 13,38 37 9

16 13,25 38 9,12
17 13 39 9,12
18 13 40 9,25
19 12,88 41 9,25
20 12,73 42 9,38
21 12,5 43 9,38
22 12,10 44 9,5




Table2: Individual Means of Scores in English and Arabic Bccalaureate

Exams.
Group A Group B
Student Mean Student Mean
1 15,75 23 8,25
2 15,5 24 8,5
3 14,75 25 6
4 13 26 11
5 16,25 27 8,5
6 15,5 28 11,75
7 16,75 29 11
8 15,25 30 9,25
9 12,75 31 9,75
10 12,75 32 11
11 15,75 33 11,25
12 15,25 34 10,75
13 12,5 35 8,14
14 12,25 36 11,5
15 12,5 37 14
16 13,25 38 8,75
17 14,25 39 10,13
18 12,25 40 12,5
19 9,5 41 11,5
20 13,75 42 12,75
21 13,25 43 11,75
22 13 44 12




Table 3: Individual Culture Means

Group A Group B

Student Mean Student Mean
1 11,39 23 11,40
2 16,67 24 11,82
3 10,52 25 13,07
4 11,66 26 11,37
5 9,01 27 8,25
6 9,39 28 8,98
7 9,27 29 8,105
8 9,67 30 11,06
9 12,77 31 11,70
10 8,63 32 12,20
11 8,68 33 11,69
12 10,93 34 11,86
13 12,73 35 8,7
14 12,05 36 12,79
15 13,39 37 8,21
16 11,90 38 10,98
17 8,23 39 10,23
18 13,31 40 10,87
19 10,19 41 11,86
20 11,44 42 12,33
21 8,64 43 11,65
22 12,21 44 12,43




APPENDIX D

TESTS

1. Arabic test
2. English test

3. Translation exam
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-  ENGLISH LANGUAGE

Text

For hundreds of millions of years the North Amenicantinent was
there; but no species of man had ever trod it leefoe ancestors of the
Indians arrived tens of thousands of years ago.Sutprisingly, a good
deal is known about them from archeological ingggtons. They
brought only meager cultural baggage with them wthey migrated to
North America: a social organization at the leviedhe small band, crude
stone tools, no pottery, no agriculture, no doncagdd animals except
possibly the dog. Most of what the Indian woulddree he would invent
for himself in the New World, for once he arrivedNlorth America he
was in most part isolated from the Old World. Heldcevolve unfettered
his social and political institutions, his religiand laws and arts.

Peter FARBMan's Rise to Civilisation.
Questions

1. Did the Indians bring civilization with them korth America?

2. Did the Indians receive help from the Old Worldunlding their
cultures? Why?

3. Find in the text words that are close in meanmgdsearch,
develop, create, probably.

4. “Most of what the Indian would become he would irtvien
himself in the New World, foonce he arrived in North America he
was in most part isolated from the Old World.”

- Replace the underlined “for” by another word \wilh
changing the meaning of the sentence.

5. The author said, “They brought only meagdtucal baggage with
them when they migrated to North America”.

- Report this sentence into tidriect speech.
- What are the tenses used ih behtences?

- CULTURE

1. Give the names of two American actors, or tthestiof three
American Films.

Who is Winston Churchill?

On September the 12001, two buildings collapse. What is their
name?

What is the name of the biggest river in Engtand

What is the name of the British currency (mofiey)

Name two political parties in the USA.

w N

o 0k



First Term Exam

Translate the first text into Arabic and the second into English.
TEXT1:

The blazing sun had disappeared behind the higlmtams, but Jasmine
Valley still remained wrapped in a blanket of theasning summer heat.
For the people living alongside the Pearl Rivey, bdegan at the paling of
the stars and ended at the appearance of the Mot of the villagers
had already eaten their last meal of the day, arficbnt of their grass-
roofed houses they gathered under the grayingrekaxing before going
to sleep. Some of them were leaning against &gistrwhile the others sat
on the tree roots, waving their straw fans, chgtiind breathing in the

perfume of the night-blooming jasmine that grevotighout the valley.

BEZINE ching yun, Children of the Pearl,
Signet Book, New York, 1991
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APPENDIX B

TRANSLATIONS



. “(...) to the one who assimilates as to the one speaks, this
idea must come out from his own inner strengthwatht the
former receives consists solely in the harmonidtereent that
makes him be in such or such a state of mind.”

. “Words, even the most concrete and the clearest, are far
from arousing the ideas, the emotions and the mesor
presumed by the one who utters them.”

. “(...) two languages (...) never store up the satoeksof
experiences, images, ways of life and thought, swgtid world
views.”

. “(...) every language includes (.ohesystem of concepts that,
precisely because they overlap, unite and complesaaah
other within the same language, foomewhole whose
different parts do not correspond to any of thafsether
languages’ systems. (...) For even what is absoluteiyersal,
though beyond the domain of particularity, is einfeped and
coloured by language.”

. “Two different languages are, then, like synosysach
expresses the same concept a little differentlth wiore or less
concomitant determination, a little higher or #dilower on the

scale of sensations.”



. “l establish correspondences — that are notca@mces-
between the representations conveyed by diffeegiguages,
between the organisation of concepts in differanglages.”

. “The translator does not choose the subjece#b with.
Someone has already done it for him, and he nevawr to
which of the target language’s resources he shoave
recourse to in order to render a thought he hafeely
conceived, but received already done with.”

. “Itis in his own language that the translatas the most of
difficulty.”

. “A good translator should know the languagehefauthor he
translates well, but he should know his own evdiebd mean:
not only being able to write correctly in it, bus@knowing its

subtleties, its flexibilities, its hidden resourges

10.“Translation is not difficult except when ongsHearned a

language otherwise than through direct practicgturation of

communication.”

11.“Linguistics formulates this observation sayihgt languages

are not universal tracings of a universal reabiyt, every
language corresponds to a particular organisafitruiman
experience data — every language cuts out nonistigu

experience in its own way.”



12.“The translator must not only be a good lingusit also an
excellent ethnographer, which implies that he kradiywnot only
of the language he translate from, but also op#ple using
it.”

13.“The translator should either leave the wrdlene and make
the reader go to meet him, or leave the readeeaod make
the writer go to meet him.”

14.“All the difficulty of the translator’s task osists precisely of
struggling to provide the reader with an idea @fithaccessible
things a text in a foreign language talks aboud, that refer to a
culture that is usually stranger, either entiralyartially.”

15.%(...) aim to make sure that every candidatedwmeved a level
of knowledge in French and English that is adeqt@atéhem to

enter a translation course.”
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